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Foreword

New Zealand needs people who are fluent in a variety of international languages
in order to participate successfully in cultural exchanges, diplomacy, education,
trade, and tourism.

The strong economic and cultural ties this country is developing with Japan
make Japanese a particularly significant language for young New Zealanders.
Because of increasing commerce and tourism in both countries, many students will
have opportunities for personal contact and communication with Japanese people.

Japanese in the New Zealand Curriculum provides the basis for Japanese
language programmes in primary and secondary schools. It gives students the
opportunity to learn Japanese from the earliest practicable age and sets out a clear
progression of achievement.

Japanese in the New Zealand Curriculum encourages students to broaden their
knowledge beyond national stereotypes and national boundaries and will enable
them to communicate more effectively with Japanese people. They will learn
about the conventions of communicating in Japanese in a range of situations and
will develop an understanding of Japanese culture.

This curriculum statement has been developed as a result of extensive
consultation with leading teachers and educators in the field of Japanese language
teaching. A draft statement was prepared and circulated to schools and other
interested groups for comment in 1995. The views of all those who responded
have been taken into account in preparing this final curriculum statement.

I'am grateful to all those who contributed to the project, including the writers,
the members of the review committee, reference groups, Ministry staff, and all the
teachers who gave freely of their time, expertise, and experience.

#rE,

Howard Fancy
Secretary for Education
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Introduction

The New Zealand Curriculum Framework includes Language and Languages as one
of the essential learning areas.
All students benefit from learning another language from the earliest practicable age. Such
learning broadens students’ general language abilities and brings their own language into
sharper focus. It enriches them intellectually, socially, and culturally, offers an understanding of
the ways in which other people think and behave, and furthers international relations and trade.
Students will be able to choose from a range of Pacific, Asian, and European languages, all of
which are important to New Zealand's regional and international interests.
The New Zealand Curriculum Framework, page 10

The purpose of Japanese in the New Zealand Curriculum is to provide teachers with
a basis from which to plan programmes for students who are learning Japanese as
a second or subsequent language in New Zealand schools. In keeping with the
principles of The New Zealand Curriculum Framework, it is expected that primary
and secondary schools that teach Japanese will use this statement to guide the
development of Japanese language programmes.

Japanese in the New Zealand Curriculum is designed to provide continuity and a
clear progression of achievement. Achievement objectives are provided at eight
levels for each of three strands. The strands are:

* Language Skills;
* Communication Functions;
* Japanese Culture.

This statement supports the integration of the three strands, affirms the
importance of using language for communicative purposes, and encourages
teaching and learning approaches that are responsive to individual needs.

The statement includes ideas for learning and teaching, for possible cultural
experiences, and for assessment as an integral part of the teaching and learning
process. Structures and expressions are also suggested. The ideas are intended
only as examples of possible directions for teachers in their planning. Further
examples are provided in Japanese in the New Zealand Curriculum: Support Material
(Ministry of Education, Wellington, 1998).

Why Learn Japanese?

If New Zealand is to participate successfully in diplomacy, education, trade,
technology, tourism, and cultural exchanges, and take on humanitarian
responsibilities, we will need people who are fluent in certain languages. Our
education system needs to provide our young people with opportunities for
learning more languages.

Japanese is a particularly significant language for New Zealand because of the
important economic and cultural ties this country is developing with Japan. Asa
Pacific country, New Zealand has increasing contact with this major trading
partner. The rapid increase in tourism in both countries provides many
opportunities for personal contact and communication. In addition, students find
it interesting and enriching to study a language and writing system so different
from English and to learn about a culture so different from New Zealand’s main
cultures. Speakers of Maori and Pacific Islands languages often find it easy to
reproduce Japanese orally because the vowel sounds are similar to their own.



By learning Japanese, New Zealanders can:

broaden their knowledge beyond cultural stereotypes and national
boundaries, and promote tolerance and positive attitudes between people of
different linguistic, cultural, and national backgrounds;

come to understand how Japanese people act and think, and develop an
appreciation of Japanese language and culture;

communicate more effectively with Japanese people and develop and
maintain relationships with them;

become confident in communicating with native Japanese speakers in the
contexts of trade, travel, or tourism and in other professional, educational, or
social situations;

develop the skills, understandings, and attitudes that facilitate the learning of
other languages;

broaden their employment options, both in New Zealand and internationally;
develop an awareness of the interdependence of all people.

Japanese in the New Zealand Curriculum is intended to make the Japanese language
more accessible to a larger number of learners and to raise awareness of the
importance of the language. It is designed to be used to develop Japanese-
language learning programmes and to increase the effectiveness of existing
programmes at both primary and secondary schools.
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Communication is the pivotal point of a language programme. Effective,
stimulating, and varied communicative activities should form the basis of the
teaching and learning programme. Through such activities, students become
more experienced and confident in other areas (for example, cultural awareness)
while involved in meaningful communication.

Communication in Japanese may be reinforced by many non-verbal

techniques, particularly in the early stages. Such techniques include visual cues,
mime, and gestures. In addition, teachers or students may repeat or rephrase
what they have said, or they may give an example to clarify a point. Learners
need to be offered examples and models of good usage. All these techniques
should be used in realistic contexts that are relevant to the students’ interests,
experiences, and stage of Japanese language development.

Teachers and learners should make use of authentic Japanese materials

wherever possible. Students should be exposed to all forms of discourse -
listening, speaking, reading, and writing. Generally, simple structures will be
learned first, but more complex structures may be introduced early if they are of
high frequency or high interest value.

When students work in pairs and small groups, they are encouraged to

interact with one another and can build up their confidence. Teachers can
encourage students to explore the range of language and its possibilities in a
variety of meaningful contexts. As the students gain experience in
communicating in Japanese, they acquire the ability to use more complex
language structures and become independent, spontaneous communicators.

Students learn in many different ways. A variety of activities will enhance

the learning environment and increase interest, motivation, and enjoyment.

A Japanese language programme with communication as its main goal includes
certain features. These features must be carefully planned, implemented,
integrated, and maintained. In a successful Japanese language programme:

the dominant language in the classroom is Japanese;

students learn appropriate grammar when they need it to comprehend or
convey messages in Japanese;

communication involves using appropriate language for real purposes;
communication will often have some personal importance or meaning for
the students;



* communication will often be unrehearsed and may be unpredictable,
especially in conversation;

* the development of listening skills is recognised as an essential part of
language learning;

* students’ conversation in Japanese is very important;

* classroom organisation is flexible, allowing pairing, grouping, and movement
of students and teacher;

* when assessing, teachers and students place emphasis on communicative
skills;

* Japanese culture (especially the current expression of language, beliefs,
customs, social structures, and values) is stressed as an integral part of
language learning;

* aspects of Japanese culture are compared with equivalent aspects in other
cultures, including the students” own.

A Learning Partnership

In the learning partnership of student and teacher, the role of the teacher changes
as the learners develop confidence in using the target language and take
increasing responsibility for their own learning. The teacher supports the
development of learners’ confidence in using the target language by modelling
good communication skills and by setting up a range of interactive activities that
allow learners to feel comfortable about taking risks and making mistakes.

As language competence increases, the responsibility for learning is
progressively transferred from teacher to student. Both partners contribute to the
process of learning how to learn that occurs during language study.

evaluate progress

Teachers need to:

* set clear, achievable goals with their students for learning the language;

* build the self-confidence of learners by consistently focusing on the successful
production of language, not on failures;

* understand how languages are learned;

* create an effective learning environment in the classroom;

* recognise and allow for individual differences and learning styles;

* use Japanese for classroom management whenever possible;

* encourage interaction and communication among students, as well as between
students and teachers;

* learn more about the students” perspectives, preferences, and needs through
continued monitoring of their progress;
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* consistently challenge learners to improve the quality of their performance
and provide them with helpful feedback;

* recognise that language acquisition is a continuous but uneven process that
involves the interaction of listening, speaking, reading, writing, and visual
language, and that students progress at different rates;

* progressively nurture independent, self-motivated language learning.

Learners need to:

* interact and communicate;

* be positive, active, and willing learners of the language and culture;

¢ develop an understanding of how languages are learned;

* become aware of, and progressively build on, the language learning skills they
have already;

* understand what they are trying to achieve in language learning;

» discover and develop language learning skills that are useful beyond the
classroom;

* be committed to cumulative and consistent language learning;

* focus on the language they are learning;

* develop “guessing” skills to help them negotiate meaning;

* develop the habit of searching for meaning and asking for clarification;

* be willing to experiment and take risks with the language as part of their
language development;

e be able to learn from mistakes, understanding that this is a natural part of the
language learning process;

* learn to use appropriate reference materials;

* monitor their own progress towards their language learning targets.

Using Technology in Language Learning

Information technology makes a wider range of learning opportunities accessible
to all students, including those who do not have ready access to school-based
learning programmes. Information technology expands the mix of approaches
teachers can use and lends itself well to small-group work and peer assessment.
Word-processing programmes can be an excellent tool to aid students in learning
languages. Interactive language-learning programmes and information about
Japan can be accessed through such international connections as the Internet.
Useful exchanges with other language learners can be established through
computer links, both within New Zealand and with native speakers in other
countries.

The Role of Grammatical Structures in
the Language Programme

Grammatical structures are learned best when they are used to fulfil
communication functions. For each function, the simpler structures are generally
learned first. Teachers should tailor any grammatical and lexical complexities to
their students’ immediate needs and avoid burdening learners with exceptions.
For example, at level 1, & % might be used by the teacher but would not
necessarily become part of the students” active vocabulary.

As part of the process of encouraging students to explore the range of the
language and its possibilities, teachers should model structural patterns in
communicative contexts. Students need to practise what they are learning so that
they can use their Japanese to communicate spontaneously.



Responding to Error

Teachers need to find a productive balance between encouraging spontaneous
communication and correcting errors. Errors are natural in the learning process.
Even with incomplete structural knowledge of a language, students can be
effective communicators, at least to some degree. During spontaneous
conversation, teachers may choose to let the communication flow by allowing
some mistakes to go uncorrected for the time being so that students in the early
stages of learning can grow in confidence and willingness to use the language.
As students progress through the levels, they will learn to communicate more
accurately, just as small children do when learning their first language.
Increasingly, they will become aware that accuracy is needed for really effective
communication.

Some Specific Issues for Learning Japanese

The Japanese writing system presents a challenge to both teacher and student.
The study of kanji, based on the characters of Chinese, and the study of the
phonetic syllabaries hiragana and katakana, which are both derived from the
Chinese characters, will open new horizons for many students.

Because the romanised script is not commonly used in Japan, it is considered
valuable for the student to begin learning to write in Japanese as soon as is
practicable. The actual timing will depend on the amount of time available, the
continuity of instruction, and the maturity of the student. Students can enjoy
many interesting activities, and make considerable progress in the spoken
language, without writing Japanese. However, little progress can be made in
reading and writing until the Japanese script has been mastered.

Atlevel 1 in this statement, the achievement objectives for reading and writing
recognise that, for many young beginners, there is not likely to be enough time
available to master all the skills required to read and write Japanese script. When
students read, they create meaning from text by making connections between
what they read and what they already know. The communicative approach
provides a meaningful framework for language learning, and using the hiragana
chart can help students to become familiar with the sounds used in Japanese.

It is also important that students spend time developing neat, accurate writing
habits from the very beginning. The clear formation of Japanese script and the
neat presentation of work are culturally important. Teachers should expect
correct stroke order from the outset, not only to ensure that students form their
kana correctly but also to prepare them for writing kanji.

Kanji may be introduced appropriately at any time, depending on the interests
of the students and teacher. On and kun readings should be taught. It is expected
that students will have mastered hiragana by the end of level 2 and katakana by the
end of level 4 and that kanji will play an increasing role from levels 5 through to 8.
Students will be able to read and understand more kanji than they can write. They
will soon become accustomed to the use of the more common characters because
they will see them used in the classroom. Some students develop a special
interest in the study of kanji. The kanji suggested in Japanese in the New Zealand
Curriculum: Support Material will provide a good basis for continuing study.

Another issue in Japanese language learning is the use of the plain form. Since
the plain form is necessary if speakers are to manipulate language, students
should be exposed to it as early as possible. They will need to learn to recognise
the plain form when they hear it used in informal language, and understand
when it is appropriate to use it. Students will also need to know the plain form so
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that they can use it when consulting the dictionary. Note that dictionary forms of
verbs are used in the vocabulary lists in Japanese in the New Zealand Curriculum:
Support Material and that, for consistency, plain forms are also used in the
examples at each level in this curriculum statement, except where the plain form
would be inappropriate.

The use of keigo presents a challenge to the learner of Japanese, but keigo is
important because the complexity of Japanese society is reflected in the use of
various levels of language, including keigo. Keigo is a significant sociocultural
feature and, as such, it is recognised in the curriculum.

This curriculum statement recognises that students whose first language is
English may take longer to reach a certain level of proficiency in Japanese than to
attain a comparable level in another language that is more like English. The rate
at which particular learners move through the sequence of levels will depend on
such factors as the maturity of the learner, the amount of instructional time
available, and (because language learning is cumulative) the continuity of the
programme.



The Essential Skills

Language study contributes significantly to the development of the Essential
Skills outlined in The New Zealand Curriculum Framework. Communication Skills,
which are fundamental in the language classroom, are reflected specifically in the
communication functions in Japanese in the New Zealand Curriculum. Both verbal
and non-verbal communications, in a range of cultural, social, and linguistic
contexts, are recognised as appropriate forms of the language.

Information Skills will be developed as students organise and analyse
information, interpret different points of view, and distinguish fact from opinion.
Students will have opportunities to enhance their Problem-solving Skills as they
exercise their imagination, initiative, and flexibility through language, making
connections and establishing relationships both with their first language and
within the new language. Learning a new language provides many opportunities
for critical, creative, and logical thinking.

Social and Co-operative Skills for language development are recognised
through the inclusion of peer and group activities in the learning process. Group
work and pair work feature in the language classroom as useful ways to
encourage students to participate and to develop consideration and respect for
others.

Self-management Skills and Work and Study Skills are developed through
language learning because of the consistent and progressive nature of language
acquisition and the frequent need for students to practise and revise their prior
learning. Furthermore, the suggested learning activities in this curriculum
statement include tasks that will allow students to be responsible for their own
learning, and the suggested assessment activities provide opportunities for
students to monitor their own progress.

Numeracy Skills are enhanced as students learn to manipulate Japanese in
mathematical contexts, including telling times, discussing dates, and using
measurements.

Physical Skills could also be included in the language programme, especially
at the primary level, as students participate in cultural activities, including sports,
games, and dance.

Attitudes and Values

The attitudes and values of The New Zealand Curriculum Framework will be
reflected in the Japanese language classroom. As part of the school curriculum,
Japanese in the New Zealand Curriculum will help students to develop and clarify
their own values and beliefs and to respect, and be sensitive to, the rights of
people who may hold values and attitudes that differ from their own. Personal as
well as collective attitudes will be explored, which will help individual students to
develop positive attitudes towards learning as a life-long process. As they
compare themselves and their country with Japanese people and Japan, students
will examine the context and implications of their own attitudes, of New Zealand’s
social system, and of the values on which different social structures are based.
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The Japanese Curriculum

The Japanese curriculum is based on eight progressive levels that are defined by a
series of achievement objectives. It is the responsibility of schools and teachers to
develop and deliver programmes to realise these objectives. [apanese in the New
Zealand Curriculim allows teachers to cater for emergent language programmes in
primary and intermediate schools, as well as for more concentrated programmes
starting at various year levels in secondary schools.

This curriculum statement allows a range of entry points, which will allow for
the differing language backgrounds of students in New Zealand schools. For
example, the framework can accommodate students who are already fluent in oral
Japanese, or have some familiarity with the spoken language, but lack a
comparable ability in the written language.

The curriculum includes aims, strands, achievement objectives, suggested
structures and expressions, examples, suggested learning activities, and ideas for
assessment. These are intended to guide teachers in planning programmes.

This statement is intended to be used as a basis for the development of
communicative, interactive, experience-based courses that recognise the spiral
nature of language learning and give ample opportunity for repetition and
revision. It is envisaged that learners will move up this spiral, each time
achieving the objectives through the use of more complex language.

Teachers need not feel unduly constrained by the levels. They may, for
example, use material from a higher level to supplement the material of the level
on which they are working, where this is appropriate to the interests and abilities
of their students.

In planning programmes, teachers are encouraged to build on learners’ prior
knowledge, needs, and interests and to make use of the material and human
resources available. Possible areas of experience and related topics are indicated
in the suggested learning activities provided at each level. Further examples for
teachers to consider are provided in Japanese in the New Zealand Curriculum:
Support Material.



The Structure of
Japanese in the New Zealand Curriculum

Aims
for language learning
include general aims and achievement aims.

The Strands,
Language Skills, Communication Functions, and Japanese Culture,
are derived from the achievement aims.

Achievement Objectives
are listed for each of the three strands
at each level.

Suggested Structures, Expressions, and Examples
indicate the linguistic content expected
and suggest the degree of difficulty for each level.

Suggested Learning Activities
provide authentic contexts through which
students can fulfil the Communication Functions.

Suggested Assessment Activities
provide opportunities for teachers and students
to assess students’ progress.

15
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Aims

General Aims

The general aims for language learning are consistent with the principles for
Language and Languages stated in The New Zealand Curriculum Framework
(page 10). The aims are:

to encourage the learning of another language from the earliest practicable
age;

to broaden students’ general language abilities and to bring their own
language into sharper focus;

to enrich students intellectually, socially, and culturally;

to develop an understanding of the ways in which other people think and
behave;

to further international relations and trade.

Achievement Aims




Levels

The eight levels define a natural progression of learning. Differentiation between
levels is built in through:

* the increasing complexity of the learning activities;

¢ the increasing range and variety of the language used;

¢ the expectation of increasing learner independence.

The levels defined by the curriculum do not necessarily coincide with students’
years of schooling. Teachers will have to make careful decisions about which
curriculum levels their students should be working at, given the time available in
the school timetable and the students” prior knowledge of the subject. Students
may begin at level 1 at any age. However, the objectives at curriculum levels 6, 7,
and 8 are directly related to qualifications at National Qualifications Framework
levels 1, 2, and 3. For example, the prescription for School Certificate Japanese is
based on objectives at curriculum level 6.

Students who have prior learning in Japanese should be able to enter the
secondary school programme at an appropriate level.

17
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The Strands

The three strands relate to the three achievement aims. The Language Skills
strand defines the linguistic requirements at each level; the Communication
Functions strand describes the communicative purposes for which students will
use Japanese; and the Japanese Culture strand outlines aspects of Japanese life
and customs, including the conventions students need to learn so that they can
communicate effectively with Japanese speakers.

Language Skills

This strand defines linguistic requirements at each level, generally in terms of oral
language (listening and speaking) and written language (reading and writing).

Listening includes:

* understanding, and responding appropriately, in a conversational context;

* getting the gist of spoken language;

¢ identifying detail in, and drawing specific meaning from, information in
spoken language.

Speaking includes:

¢ speaking fluently and accurately with increasing complexity;

¢ conversing in social exchanges with increasing competence;

¢ speaking to an audience with increasing confidence.

Reading includes:

* getting the gist of written language;

* identifying detail in, and drawing specific meaning from, information in
written language.

Writing includes:

* writing with increasing fluency and accuracy;

* adapting text, writing pieces based on models, and using different genres.

Communication Functions

This strand reflects the communicative competence that students are expected to
achieve at each level. It also indicates how the language is to be used in authentic
communication. Although different functions are described for each level,
teachers can return to functions at any level, increasing the complexity of the
structures and vocabulary for more advanced students.

The communication functions may be practised in a variety of contexts,
according to the interest and experience of the learners. However, students
generally find it more natural to learn another language when the context is
familiar to them and they can progress gradually from the known to the
unknown. Broad areas of interest could be addressed progressively at the various
levels as the range of learners’ interests and abilities gradually expands. For
example, “speaking about myself, my family, and other people” would be a
fundamental area that students could address very simply at level 1 and expand
at subsequent levels. In this context, describing feelings or health could be
appropriate at level 5, and discussing abstract ideas or national customs could be
appropriate at level 8.



Japanese Culture

Culture embodies the everyday experiences and lifestyles of native speakers as
well as the historical background of their language. Language and culture are
inextricably interwoven. Aspects of Japanese culture cannot be separated from
communicative functions and language skills. Through this strand, students will
develop an awareness and appreciation of Japanese culture. Where possible, they
will use Japanese language when learning about aspects of Japanese culture. For
example, key words, suchas & 20D ¥, 727:4, and T A %A, could be included on
a sketch of a Japanese house, even when explanations in English might also be
necessary for students at the early levels.

Cultural content material should be integrated appropriately as the
opportunity arises or as student interest suggests. Some topics that could be
appropriate at levels 1 to 6 and levels 7 to 8 are listed in Japanese in the New Zealand
Curriculum: Support Malerial, in the section on Sociocultural Aspects. Teachers
should try to broaden and vary the cultural content of their teaching. They
should also keep their knowledge of Japanese culture up to date. It is important
to compare the New Zealand experience with that of other cultures.

The Achievement Objectives

The achievement objectives describe what learners are expected to achieve within
the three strands at the various levels.

Suggested Structures, Expressions, and Examples

Structures, expressions, and examples are suggested to indicate the linguistic
content expected at each level. Expressions should be learned as a whole;
students are not expected to apply the structures that make up these expressions
at the level in which they are currently working. The structures, expressions, and
examples listed in this book should be read in conjunction with the achievement
objectives at the same levels and with the appropriate sections of Japanese in the
New Zealand Curriculum: Support Material. Teachers are not required to keep
strictly to the content of the consecutive levels as it is presented in this curriculum
statement. The structures, expressions, and vocabulary used in the examples are
only suggested, not prescribed, and teachers should feel free to modify and
expand these to match the resources available and to meet their students’ needs.
Because language acquisition is a cumulative process, many structures that
learners meet at one level will later be revisited or extended in other contexts as
they progress. The flexible nature of Japanese in the New Zealand Curriculum allows
teachers to move about within the levels to create a programme appropriate to
their teaching situation. For convenience and consistency, the structures and
examples are given in the plain form, except where this is inappropriate. The
recognition of the plain form is to be encouraged as early as possible and
practised as appropriate.

19
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Suggested Learning Activities

The suggested learning activities introduce and reinforce language skills,
functions, culture, structures, expressions, and vocabulary at each level. Many of
the learning activities in the tables for each level are complex activities (that is,
they are combinations of activities that give particular focus to the context in the
classroom for one or more communication functions). Because starting points for
learning Japanese in New Zealand schools may vary, teachers of younger students
will need to present learning activities that are suitable for the ages of the children
they teach. Similarly, teachers of older students will need to interpret and adapt
the curriculum to meet the requirements of those students. Examples of possible
learning activities that are suitable for different age groups have been included in
this statement. Wherever possible, these should be tailored to suit students by
acknowledging and including their backgrounds and cultures. When teachers
modify learning activities to match the needs, interests, and backgrounds of their
students, learning programmes become more enjoyable and meaningful.

Suggested Assessment Activities

The suggested assessment activities in the tables at each level provide ideas for
measuring language learning in communicative situations. Typically, teachers’
assessments will be ongoing and will provide immediate, frequent, and regular
feedback to help students to develop their language skills. Assessment will
include teachers’ informal observation of classroom learning as well as end-of-
unit tasks that are designed to measure and record the acquisition of skills.
Assessment can be included in both class work and homework.

Students should be encouraged to monitor their own progress. A self-
assessment checklist is included at every level. Ideas for peer assessment are
given on page 30.

Assessment should be based on activities that assess skills in communicative
contexts. All forms of assessment should be regarded as diagnostic, providing
students with constructive feedback and helping teachers to evaluate the
effectiveness of programmes. It is important for teachers to ensure that
assessment procedures are explained clearly, so that students understand them.

Assessment is a continuing process that measures the development of
knowledge and skills against the stated objectives. Assessment should:

* motivate learners;

¢ evaluate the effectiveness of both teaching and learning;

* diagnose and monitor learners’ strengths and needs to provide information
for future programme planning;

* provide feedback to students, parents, school administrators, and the wider
community.

Teachers are advised to:

* talk regularly and informally with students about their progress, their needs,
and the kind of help they require;

* help students to develop peer-assessment and self-assessment strategies;

* observe and record the progress of individual students.

Students should be encouraged to:

* measure and record their progress on checklists that show achievement in
terms of what they can do with the language;

* reflect on what and how they have learned, so that they can understand the
learning process better and work more effectively towards their language
learning objectives;



* maintain portfolios of their work, including samples of written language, tapes
that record their progress in oral language, and other language-related work.

Assessment tasks should reflect the purpose of the activities, the expected
language content, and the purposes for which skills are used in everyday
situations. Assessment should measure both communicative competence and
linguistic accuracy and should allow for a range of students’ responses rather than
anticipating strictly predetermined language content.

The Stages of Language Development

The sequence of learners’ language development may be described in the
following stages:

¢ Emergent Communication;

Survival Skills;

* Social Competence;

* Personal Independence.

As students succeed in mastering the tasks of each level, they will continue to be
able to carry out the tasks of previous levels, with increasing sophistication in
their use of language. The natural progression of language development provides
the rationale for the content of this curriculum statement. However, New
Zealanders learning Japanese as a second or subsequent language are unlikely to
reach the stage of personal independence at secondary school levels.

Emergent Communication

At this stage, learners can understand language that contains well-rehearsed
sentence patterns and familiar vocabulary. They can interact in predictable
exchanges. They can read and write straightforward versions of what they have
learned to say. They are aware of the typical cultural conventions that operate in
interpersonal communication and understand these. Although they may be
enthusiastic participants in class, learners may still be reticent about using
Japanese outside the classroom.

Survival Skills

At this stage, learners can cope with a variety of routine situations when visiting
Japan or when dealing with Japanese speakers in New Zealand. They can use
familiar language with some flexibility and pick up some new language from its
use in context. They can read and write notes and short letters. They can
understand many Japanese customs and make use of them. Although their
confidence is growing, they may still be hesitant about talking to native speakers
in some situations.

Social Competence

At this stage, learners are confident enough to seek out opportunities to use
Japanese. They can initiate and sustain a conversation with a sympathetic native
speaker and can speak at some length if required. They can interact flexibly in
familiar social situations and cope with some less familiar ones. (A less familiar
situation is defined as one that is outside the students’ personal experience but
that they have learned about in the course of instruction.) They can use basic
language patterns spontaneously. They show a willingness to experiment with
new language and to read independently. They can write extended passages and
personal letters. Their behaviour is culturally appropriate in most social
situations, and they are sensitive to the values held by Japanese people.
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Personal Independence

At this stage, learners can take part in general conversation with native speakers,
understanding most of what is said and contributing relevant comments. They
can present and explain some of their own ideas and opinions and can use
language imaginatively. Despite the difficulties of reading many authentic
Japanese materials, they can read some selected texts. They are comfortable
interacting with native speakers, especially those of their own age, in social
situations.



An Approach to Planning
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The National Qualifications Framework and
Unit Standards

This curriculum statement is the guiding document for the development of
learning and teaching programmes for Japanese. It also provides the basis for
developing unit standards, which are the “building blocks” of the National
Qualifications Framework. These unit standards are not units of work in
themselves; their function is to specify standards of assessment.

Assessment for the National Qualifications Framework should be integrated
with learning and will generally be carried out within the school by the teacher.
The New Zealand Qualifications Authority will provide advice on appropriate
assessment procedures to be used for this purpose.

Unit standards for schools encompass levels 1 to 3 of the National
Qualifications Framework. These qualification levels equate to levels 6, 7, and 8
of the New Zealand Curriculum.



Levels 1-8
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Japanese in the New Zealand Curriculum

I [oAaT

Level 1

Students at this level are at the Emergent Communication stage.

Strands and Achievement Objectives

Language Skills
Students should be able to:

* recognise, respond to, and use simple sentences appropriately in listening and speaking;
e inreading and writing, recognise the different scripts and copy simple words and kanji.

Communication Functions

Students should be able to:

greet and farewell people;

recognise and respond to greetings, farewells, and introductions;
introduce themselves and others;

recognise and respond to classroom expressions and simple instructions;
use the numbers 0 to 20;

express and respond to apology and thanks.

Japanese Culture

Students should be able to:

* follow basic cultural conventions that operate when meeting Japanese people;
* demonstrate knowledge about Japan and Japanese people.

For each of the achievement objectives for the communication functions at level 1,
the table on the next two pages shows suggested structures and expressions and
gives examples of their use. It also includes some appropriate learning activities
and assessment activities. The communication functions involve listening, speaking,
reading, writing, and developing appropriate cultural skills and understandings.
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Level 1 Functions with Suggested Vocabulary and Activities

to greetings, farewells,
and introductions;

3. introduce themselves
and others;

BLHFELTy EFFLBL L,
~T¥P
"‘"'I_‘:/\J

~t&?

Communication Suggested Structures Examples
Functions and Expressions
Students should be able to:
1. greet and farewell BllLoTEnE T,
people; ZAICBIE, ZATA,
8L %bs Lo, 0
2. recognise and respond ~EY blLik~7d,

Zhbit, bNWEATT, BERLATT,
HALATE D, £9TY,
BhFZ213?

TADITAZTHIE?

4. recognise and respond
to classroom
expressions and
simple instructions;

LML TL &,

L EVWTL &,
THEDHITTLIZE W,

b EHA,

v, Sz Zo

VIV g,
boywvbE(BhrnLET),
EI €,

5. use the numbers 0 to 20;

numbers: 0 to 20
counters: ~ =\

BTAZ ‘t"f'—d—ﬁ‘o

TABDIZA T 12699-0812 T,
Lw) ZAZIWTT,

6. express and respond to
apology and thanks.

FTHIEA (D). ..

BEL LhoTTAHITA,
(Z9b)dhak)T80ET,
Vg, EownliLELTC
EFabTAIHA,




Suggested Learning Activities

Students could be learning through:

Suggested Assessment Activities
Teachers could assess students” progress when
students are:

acting the parts of delegates at a Japan-New
Zealand student conference and role-playing
greetings and introductions;

following classroom instructions;
sharing such information as their ages and

phone numbers through the exchange of
simple namecards.

locating the main islands and cities on a map
of Japan and labelling them in English
(Japanese Culture);

listening to spoken greetings and identifying
specific pictures that show people greeting
one another in that way (Listening);

role-playing people meeting each other for
the first time (Listening, Speaking);

numbering pictures in order according to
what is said (Listening);

listening to instructions (for example,
ThoTLEEW, 72oTLES v,

F L% b TL7EE V) and identifying
pictures showing people following these
instructions (Listening);

following spoken or written instructions to
circle certain numbers in a list (Listening,
Reading);

choosing the pictures that go with particular
spoken words (Listening);

listening to statements spoken by the teacher
and marking them true or false (Listening);

listening to a tape and ticking the appropriate
response to certain statements or questions
(Listening).

29
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Suggested Learning Activities (continued)

Students could be learning through:

¢ making “big books” (A3 size, with pictures and very little writing);

¢ moving around the room and greeting one another according to the time posted at
various points;

¢ role-playing introductions, asking each other’s names, farewells, and bowing;

e playing Find Your Partner, using cards with names;

* playing Simon Says, giving classroom instructions;

* practising the use of numbers by asking for one another’s phone numbers;

* sharing what they already know about Japan and its language and people;

e making a poster about Japan;

* locating Japan on a world map, then labelling the main islands and cities on a map
of Japan;

e watching and discussing videos about Japan;

e practising the sounds of the Japanese language, using the hiragana chart;

listening to simple Japanese songs and singing them together;

playing Bingo with Japanese numbers;

playing communicative games, such as counting games and 7 )b —7/ A7 v };

learning the kanji for the word “Japan” and for the Japanese numbers 1 to 10;

e practising writing kanji with water on the blackboard or with brush and paper.

For younger students, the following activities may also be useful:

* students could learn the words for colours in Japanese and then be asked to colour in kana
in the correct stroke order, for example, first stroke blue, second stroke red, and so on
(they could also complete paint-by-numbers patterns on koinobori);

¢ students could learn the words for body parts through songs and games;

e students could learn animal names and sounds.

ldeas for Assessment

Teachers could assess students’ work during any of the suggested learning activities.

Students can assess their peers, especially when they are working in pairs or groups.
For example, students could monitor one another’s progress when they are:

* asking one another about vocabulary and phrases;

¢ taking part in guided dialogues;

doing question and answer tests together;

doing information-gap and substitution exercises;

working together at a computer.

At level 1, students could assess their own progress using the following checklist.

Self-assessment Checklist

I can introduce myself.

I can introduce my friend.

I can greet people appropriately.

I can farewell people appropriately.

I can count to twenty.

I can say my telephone number.

I can apologise.

I can thank someone.

I can understand classroom instructions.
I can identify the main islands of Japan.
I can identify six cities in Japan.



Japanese in the New Zealand Curriculum
Level 2

Students at this level are at the Emergent Communication stage.

Strands and Achievement Objectives

Language Skills

Students should be able to:

* listen to short conversations and read short texts, identifying the key details;
* interact in simple conversations;

* write short sentences, using hiragana and some kanji.

Communication Functions

Students should be able to:

¢ ask about and respond to personal information about themselves and others;
use the numbers 0 to 100;

recognise, express, and ask about likes and dislikes;

ask for something;

ask someone to do something;

identify activities and describe them (in a simple way);

use the words for hours, days of the week, and months;

recognise and talk about when activities take place;

say how often they do things;

ask or tell someone how to say something in English or in Japanese;
give and receive compliments and congratulations.

Japanese Culture
Students should be able to:
» demonstrate knowledge of everyday life in Japanese schools.

For each of the achievement objectives for the communication functions at level 2,
the table on the next two pages shows suggested structures and expressions and
gives examples of their use. It also includes some appropriate learning activities
and assessment activities. The communication functions involve listening, speaking,
reading, writing, and developing appropriate cultural skills and understandings.
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Level 2 Functions with Suggested Vocabulary and Activities

Communication

Functions
Students should be able to:

Suggested Structures
and Expressions

Examples

1. ask about and respond
to personal information
about themselves and
others;

~ 7 (interrogative)

—~ Ii..‘_-'.:-—a—

~IZTATWS

~LCxZw/ ~L*»»H)IHLA
interrogatives: %2/ % A~
£

ECITATHETH, =a—TJ—=FF

T ATWEAS,
HECATYTD, Wz, HELAL=®
ZWTY,

EIPLTTh, DAZLHELTY,

2. use the numbers 0 to
100;

numbers: 0 to 100
~h AN

BARAENWTT B0 RRAEVTT,

3. recognise, express, and

~BE TE/ELN

RICHTETTD. TIPLR) T4

describe them (in a
simple way);

ask about likes and & (and) s
dislikes; %? (and)
4. ask for something; ~% 8w RAUDERAE SV,
5. ask someone to do ~TLEEw ThoTL{E3vw,
something;
6. identify activities and ~%4 5 REwWIELET,

7. use the words for
hours, days of the
week, and months;

time (~A¥2/~ X5 U/~ L)
e 3

ALY NEIWDTE D, SAHD
T1,

8. recognise and talk
about when activities
take place;

time [Z~% 1 %
interrogative: V7
7 (or)

“LizREw ) LET,
XALIUDELITITRA LD %
LEd,

9. say how often they do
things;

k{/aks

10. ask or tell someone
how to say something
in English or in
Japanese;

~X HRIT/Z2WIT ZA

Tty

REWIEZNWTCLATT D,

11. give and receive
compliments and
congratulations.

B)ALLHIUBOHTLES,
"‘7IJ§C e ") —g‘jica—%_‘;\‘ao

~1

Wz, FEFS,

(E2b) b AL

TE VI,

HAZH (B) Lxr )T,
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Suggested Learning Activities

Students could be learning through:

Suggested Assessment Activities
Teachers could assess students’ progress when
students are:

introducing themselves and others to
Japanese visitors to the school;

developing profiles of class members,
including such information as where they
live and their nationality, age, likes, dislikes,
and birth month;

keeping a simple diary for one week, noting
a few times and activities for each day;

commending classmates, in a prizegiving
ceremony, for their skills in hiragana
writing, sports, mathematics, and so on.

listening to statements spoken by the teacher
and marking them true or false (Listening);

completing a multiple-choice worksheet
about their likes and dislikes (Reading);

choosing the correct picture according to a
spoken or written description (Listening/
Reading);

responding, orally or in writing, to questions
about a school timetable (Listening/Reading,
Speaking /Writing);

taking part in a conversation (Listening,
Speaking);

role-playing dialogues in which people are
introduced (Listening, Speaking);

giving a simple talk, for example,
L Z L & 9 %V (Speaking);

identifying people, activities, and objects
shown in pictures (Speaking/Writing).
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Suggested Learning Activities (continued)
Students could be learning through:

identifying a particular picture from spoken information;

learning to recognise the Japanese names for labelled classroom objects;

playing Numbers Bingo;

conducting a survey of class preferences;

miming activities for others to guess and name;

playing What's the Time, Mr Wolf?;

writing the kanji for the days of the week and for dates;

writing, from dictation, a short passage that includes personal information;

drawing a picture according to oral instructions;

reading a description and then drawing the person or thing described;

expanding U Z L x 7 #*\» begun at level 1 and using it spontaneously;

taking part in circle activities in which each person in the circle asks their neighbour on
the right about their age, their birthday, and something they like and then passes on this
information to the person on their left;

giving their ages and birth months and then forming themselves into a continuum across
the classroom accordingly;

singing and memorising songs, suchas ZAIZLEH L2 A, GTATULWT;
drawing an outline of each class member and then writing some appropriate personal
details within the outline;

writing descriptions of unnamed class members so that others can read the information
and guess the identities;

asking each other questions about where they live and then marking the places on a map
of the school neighbourhood;

working in pairs, asking partners about their school timetable;

writing captions for simple drawings of everyday routines or activities;

playing Battleships in pairs, using hiragana;

finding out what the time is in different parts of the world and writing these times on

a map;

using their whole bodies to “draw” kana or kanji;

playing a relay game in which they practise writing hiragana on the board as they hear

it spoken;

lining up for a team game in which each student “writes” a hiragana character with their
finger on the back of the student in front, passing the symbol from the back of the line to
the leader of the team, who then draws it on the board;

playing 7*% 7z;

comparing New Zealand schools and school timetables with Japanese ones;

making contact with a school in Japan;

exchanging information about their favourite things;

watching videos of Japanese festivals, particularly those relating to people of

specific ages.



Ideas for Assessment

Teachers could assess students” work during any of the learning activities suggested above.
Ideas for peer assessment at all levels are suggested on page 30. At level 2, students could
assess their own progress using the following checklist.

Self-assessment Checklist

I can say where I come from and where I live.

I can use the numbers 0 to 100.

| can say what I like or dislike.

I can ask for something.

I can ask someone to do something.

I can recognise and talk about sports and school subjects.

I can recognise the days of the week and months of the year in kanji.
I can recognise hours. '
I can say how often I do something.

I can ask how to say something and then respond accordingly.

I can offer and respond to compliments and congratulations.

I can read and write hiragana.

[ can say something about school life in Japan.
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Japanese in the New Zealand Curriculum
Level 3

€ [PA97]

Students at this level are at the Emergent Communication stage.

Strands and Achievement Objectives

Language Skills
Students should be able to:

get the gist of short spoken or written dialogues and texts, identifying the key details and
responding appropriately;

interact in everyday conversations, using variations of learned words and phrases;

apply their knowledge of vocabulary and structures to write and manipulate learned
phrases and sentences, using hiragana, some katakana, and some kanji.

Communication Functions
Students should be able to:

recognise, ask about, and talk about the existence of people, places, animals, and things;
point out or identify people, places, animals, and things;

recognise, express, and enquire about the relationships between people and things;
recognise descriptions of themselves, other people, and animals;

describe themselves, other people, and animals;

express desire for, offer, accept, and refuse things;

recognise, issue, accept, and decline invitations;

recognise, express, and enquire about physical feelings, such as hunger and thirst;
use dates;

recognise, ask about, and talk about where, when, and how often activities take place;
recognise, ask about, and talk about future plans, as well as past, present, and future
activities.

Japanese Culture
Students should be able to:

demonstrate knowledge of Japanese family life.

For each of the achievement objectives for the communication functions at level 3,
the table on the next two pages shows suggested structures and expressions and
gives examples of their use. It also includes some appropriate learning activities
and assessment activities. The communication functions involve listening, speaking,
reading, writing, and developing appropriate cultural skills and understandings.
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Level 3 Functions with Suggested Vocabulary and Activities

Communication
Functions
Students should be able to:

Suggested Structures
and Expressions

Examples

. recognise, ask about, and talk

about the existence of people,
places, animals, and things;

~7%* quantity \ "5 /5 %
counters: ~ A, ~1M&
interrogatives: £ /721 /
EhS R

BIIWSANND ?
HIZHVOEN VD,

. point out or identify people,

places, animals, and things;

demonstratives: =D/ F D/
HD, Th/ Fh/ b,
il 2 ol 2. 3 vl

HTAEVDIEFTIAREZTT D, £

i

recognise, express, and enquire
about the relationships between
people and things;

noun @ noun (possessive and
descriptive)

CCIRHAFENE L) LDOTT,
EHEBEDH)BIZWL,

recognise descriptions of
themselves, other people, and
animals;

describe themselves, other
people, and animals;

(& (as topic or contrast)

~ & part(s) of body 77 adjective
¥

V1 -adjective noun

7% -adjective noun

SRR TECTH, ILCRELWVTT,

HRlIED T,

{AVWRATTT,
WWAEZLWRILS 53 v,

. express desire for, offer, accept,

and refuse things;

~AELw
~{EVpDI (TTH)
~T b (offering choice)
~lEbrok..
AYAYAR-TF & I

T2 Z9T¥s

DHHDNNE L\,

I—E—TbWVhH?
J—b—librok..
L, O—=FRT0WEREET,

recognise, issue, accept, and
decline invitations;

verb-stem + £ A 7>
verb-stem+ £ L £ 9
BhrwlL 3,
HLbL

Lol &3,

ELAWIZH Bl EFTHAD 1T,

WwWEEd,
o 2t Bl TR o B O

recognise, express, and enquire
about physical feelings, such as
hunger and thirst;

Bhhhd s L,
ODENhDbEE LA,

. use dates;

~hA/ D2/ ~I2h

FoA-+Z2HiEbA LA AT

T7.

10.

recognise, ask about, and talk
about where, when, and how
often activities take place;

place {2/~ verb of motion
transport C verb of motion
tool T verb

~&A

time | verb

place T action

WoZIAIIHbWwTWw{,
(HBETH 2D
ZAUDTHNTLES N,

WoZHRAL=THSAIZIZLEE S,
HFALDIDEAL ) TIZZVDE TR,

ZH)RATHER,

11,

recognise, ask about, and talk
about future plans, as well as
past, present, and future activities.

verb-stem+ £ 9 /FH A/
FLAE/ATHATLE

EDOINoT I~ E
Vwnz, WXFHAT
WwE LA, Tb, L

T L,
L7
7z

e ) BIZ
IFwi F4,



Suggested Learning Activities

Students could be learning through:

Suggested Assessment Activities

Teachers could assess students’ progress when
students are:

completing family trees of their own families and
comparing them with those of other students and
of Japanese families;

planning a weekend for which they have invited a
friend to stay;

planning, preparing, and eating a Japanese-style
meal together in the classroom (for example,
noodles, sushi, or okonomiyaki);

preparing for Japanese visitors with
L Z L £ 9\ and a programme of activities;

creating a profile of class members to exchange
with other classes or schools;

organising a birthday party and discussing food
and activities as well as presents to be purchased.

sharing their spoken or written descriptions of
pictures or family photos (Listening/Reading,
Speaking/Writing);

matching, completing, or choosing pictures accord-
ing to a spoken or written description (Listening/
Reading);

using information-gap material as the basis for
talking about daily activities and weekend plans
(Listening, Reading, Speaking, Writing);

matching kanji dates to dates written or spoken in
English (Listening/Reading);

making brief diary entries (Writing);
completing given diary entries according to spoken
or written information and then expanding these

entries (Listening /Reading, Writing);

filling in a family tree from a spoken account
(Listening);

giving a short talk about a person or activity
(Speaking);

interviewing the teacher about hobbies, activities, or
family (Listening, Speaking);

taking part in a guided dialogue in which they accept
or refuse items (Listening, Speaking);

answering questions in English after reading or
listening to a Japanese passage (Listening/Reading);

making up Japanese text to fill in the gaps in a
passage of Japanese (Listening/Reading, Speaking/
Writing);

matching labels with the corresponding pictures
(Reading);

labelling items in katakana (Writing);

writing down dictated words in katakana (Listening,
Writing);

role-playing telephone conversations in which they
invite friends out (Listening, Speaking).
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11a Activities Ccontintiac

Students could be learning through:

playing Happy Families;

writing questions and then conducting a survey of other students’ families, pets, hobbies,
or means of transport to school;

finding other members of “their” family, as shown on cards;

writing descriptions;

drawing and labelling family portraits;

discussing family pets;

issuing and responding to invitations;

using picture cards of places and means of transport to tell a simple story;

describing the week’s activities;

locating objects and people in a drawing, photograph, or picture;

guessing who or what is being described;

playing games in which articles belonging to various class members are matched up with
their owners;

making a chart of class members’ birthdays;

making posters that feature sports in Japan and New Zealand;

making a simple timeline of Japanese history;

finding out about Japanese traditional food;

choosing the right text from several alternatives provided to fill in the gap in a passage
of Japanese;

practising the use of chopsticks and then playing relay games in which they are used to
convey objects.

Teachers could assess students” work during any of the learning activities suggested above.
Ideas for peer assessment at all levels are suggested on page 30. At level 3, students could
assess their own progress using the following checklist.

Self-assessment Checklist

I can describe people and animals.

I can identify people and places.

I can express the relationship between people and things.

I can ask for things and respond politely.

I can issue and accept invitations.

I can say I am hungry or thirsty.

I can say what the date is.

I can talk about when and where things happen.

1 can talk about what I do and don’t do, what I did and didn’t do, and what I will and
won’t do.

I can use chopsticks.

I can read and write all hiragana, some katakana, and some kanji.



Japanese in the New Zealand Curriculum
Level 4

b [oAe7]

Students at this level are at the Emergent Communication and Survival Skills stages.

Strands and Achievement Objectives

Language Skills
Students should be able to:

recognise and respond to details in spoken and written Japanese;
initiate and maintain short conversations;
create short passages in hiragana, katakana, and some kanji, as appropriate.

Communication Functions
Students should be able to:

recognise, ask about, and talk about the location of people, places, and things;
recognise descriptions of themselves and others (including their clothing and
occupations);

describe themselves and others (including their clothing and occupations);
recognise, ask about, and express ability and inability;

enquire about the weather and comment on it;

ask about, express, and respond to comments about events and ongoing actions, referring
to themselves;

recognise, ask about, and talk about the frequency of activities and events;
recognise and respond to a description of a sequence of activities and events;
describe and narrate activities and events in a sequence;

ask for and respond to simple directions.

Japanese Culture
Students should be able to:

demonstrate knowledge of housing, leisure, and annual events in Japan.

For each of the achievement objectives for the communication functions at level 4,
the table on the next two pages shows suggested structures and expressions and

gives examples of their use. It also includes some appropriate learning activities

and assessment activities. The communication functions involve listening, speaking,
reading, writing, and developing appropriate cultural skills and understandings.
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Level 4 Functions with Suggested Vocabulary and Activities

Communication
Functions
Students should be able lo:

Suggested Structures
and Expressions

Examples

1. recognise, ask about,
and talk about the
location of people,
places, and things;

~E~ZHb/I2nb
demonstratives: = 5 5/
FhHb/ b/ LED
~lZEhn,/ ~h b EBWn

IBRPBLZIDEILIZH S,
XOLEICVhTVD,
BLIZIEEBLTTH,
AL EBW,

2. recognise descriptions
of themselves and
others (including their
clothing and
occupations);

3. describe themselves
and others (including
their clothing and
occupations);

NN
negative adjective
past adjective

V2 -adjective stem + { T
7z -adjective/noun T
noun b
~|IDLHTWVS/
~TlFz6v»Twid

~ 73/ ~ T4 (but)

HOOEROBREDPITTVS,
WAl Bn L oz,
BHLAL ol

TERLT Lo
HEBBE T, vy,
WAHWT, BhAX{3AHS,
BIZbbBELEAZHIZDEDTWVAS,

ZFDY ¥ INILPVWTTEA, W TT,

4. recognise, ask about,
and express ability and
inability;

~WTE5
~ X
A A +negative

Ao bR HTES?
TRLE,
o h—BEAEATE L,

5. enquire about the
weather and comment
on it;

adjective/noun TL & 9

HLIEHOTL LI,

6. ask about, express, and
respond to comments
about events and
ongoing actions,

referring to themselves;

verb-stem + (213 <
~T W5

LARTZ 2AfzRIZNnL .
FEDOZEFIZTbLTWVS,

7. recognise, ask about,
and talk about the
frequency of activities
and events;

~7*\» (number of times)

& F 1 +negative

WaLlwdhAllwaohrnitALe )
ERA

FWVICENZIZD-T, THEICWL,
HEHNLTALEZDDDbR,

8. recognise and respond
to a description of a
sequence of activities
and events;

9. describe and narrate
activities and events in
a sequence;

person & (\ o L 1)
adverbs

~ T, verb (joining phrases or
sentences)

~Thb

(ime) ~ 6~ F T

DBEL LR L AIZNL,
ERWZhnT{EE,

I bBZx5,
LELTABAAICIEV-T, A,
BETHSL, Y7 —%5H 5,
WMEASHRLELFTCET/2NALR S
T 5,

10. ask for and respond to
simple directions.

(place) ~n5~% T

o LAT) T TCVvaT, AEIR
TS5,




Suggested Learning Activities

Students could be learning through:

Suggested Assessment Activities
Teachers could assess students’ progress when
students are:

presenting a television programme such as a
weather forecast, a fashion parade, or a
documentary, for visitors, about the local
area;

preparing basic information about the school
or town and describing the location of key
features;

organising a scavenger hunt with clues or
planning a guided tour of the local area,
perhaps in preparation for an exchange day
with another school;

writing a letter to prospective overseas
guests describing the layout of the host’s
house and the area that surrounds it;

describing a series of photographs of their
family, home life, and leisure activities as
practice for a homestay in Japan;

making a video, with narrated commentary,
on “A Day in the Life of a New Zealand
Student” to send to an exchange school.

reporting back on a survey (Speaking/
Writing);

adding spoken or written weather
information to a map (Listening/Reading);

sequencing segments of a narrative

(Reading);

marking a route on a map according to
spoken or written instructions (Listening/
Reading);

completing a drawing or sketch from a
spoken or written account (Listening /
Reading);

describing a picture (Speaking/Writing);

choosing one option from a set of
descriptions or drawings according to a
spoken or written instruction (Listening/
Reading);

completing a passage by choosing the correct
words from a selection (Listening/
Reading);

giving a short talk about weekend or leisure
activities (Speaking);

role-playing a visit to a home in Japan
(Listening, Speaking);

matching labels with the corresponding
pictures (Reading);

summarising, in English, the main facts of a
spoken or written narrative (Listening/

Reading);

keeping a diary (Writing).
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Suggested Learning Activities (continued)
Students could be learning through:

describing lost property, a missing person, or articles that are missing from a display;
conversing as they mix and match pictures of heads and bodies;

drawing a plan of a Japanese house or apartment and adding labels;

making collage posters of western-style clothing and labelling them in katakana;
describing an imaginary criminal or lost child, or a friend;

using Real People cards;

designing a class survey on sports, leisure activities, and family occupations, carrying out
the survey, and presenting the results;

writing a print narrative and then cutting it up into sections for others to put into
sequence;

writing a “consequences story” as a group by passing a story around for each student to
add to it;

drawing a picture and then describing it for others to reproduce;

playing Guess Who;

playing a Three Hints game in which they guess a particular person or activity that is
being described;

miming different activities (for example, occupations) for other students to guess;
playing elimination games;

keeping a weather diary for a week;

playing Pin the Tail on the Donkey or 5 { H 5 \;

preparing information-gap worksheets about the local area for one another;

making posters that feature Japanese seasons, festivals, annual events, or housing;
making origami figures, such as U %12 A & & 9 or >4 £, that are related to annual
events;

watching videos, or researching written material, on Japanese housing and clothing;
arranging a demonstration of kimono or trying on Japanese clothing and footwear;
using card activities and relay games to practise katakana.

Ideas for Assessment

Teachers could assess students” work during any of the learning activities suggested above.
Ideas for peer assessment at all levels are suggested on page 30. At level 4, students could
assess their own progress using the following checklist.

Self-assessment Checklist

I can describe people and places and indicate where they are.
I can talk about what I can and cannot do.

I can describe the weather.

[ can talk about a series of events and comment on them.

I can give and follow directions.

I can read and write all katekana.

I can read and write 30 kanji.



Japanese in the New Zealand Curriculum
Level 5

Students at this level are at the Survival Skills stage.

Strands and Achievement Objectives

Language Skills

Students should be able to:

¢ seek and give information through conversation in a range of everyday situations;

¢ read and write notes and short letters in which sentences are linked and ideas are
logically ordered;

e write hiragana, katakana, and some kanji accurately and fluently.

Communication Functions

Students should be able to:

recognise and express amounts and quantities;

ask for, give, and decline permission;

recognise, ask about, and express wishes;

recognise and use expressions that relate to giving and receiving;

recognise, express, and ask about feelings in relation to events, actions, and other people;
recognise, ask about, and say when events occur;

compare and contrast people, places, and things.

Japanese Culture

Students should be able to:

¢ demonstrate knowledge of social interactions in everyday situations in Japan,
for example, shopping and gift giving.




Level 5 Functions with Suggested Vocabulary and Activities

Communication
Functions
Students should be able to:

Suggested Structures
and Expressions

Examples

1. recognise and express
amounts and quantities;

counters: ~ 7\~ 2
~B2/~H A~

IZKRTEW L FI0F T LT
hoiz,

decline permission;

?‘._:&JJL /l"l’"cto

~En/~0& ~IEAS —FRfEaiss
~F VS~
radb)
2. ask for, give, and ~THWWn APAE 2 7RTHVWN?

Wk, TH Z7&,

3. recognise, ask about,
and express wishes;

noun (23 %

verb-stem + 7=\

OB TIRARRIZIZTS?
ZLEBZOAREIZT A,
bl LR & FEw /-,

4. recognise and use
expressions that relate
to giving and receiving;

s/ 6569

EALEITIIRIZZD o727
Hhlz/ "HHCDz b 5 o7z,
FEOMCRIZEHITSH ?

5. recognise, express, and
ask about feelings in
relation to events,
actions, and other
people;

\-adjective stem + 7 X 4
Z:-adjective stem + T £ %
BWLE ).

BLLAEI),

V-adjective stem + { %2 %/
7 -adjective/noun + (2% %
&9 LE LTk,

~ A

=) Y T\ TEH,

Kb BB bERIMRNETLE I,

HhlFHhwizwv, L, TNEDAT,

6. recognise, ask about,
and say when events
oceur;

b 9 + affirmative (yet/already)

% 72 + negative (not yet)
noun ? £ Z.|2

noun D& & (T)

b, ITAERILE-727

LR ATOS 3 B b 18

WWz, FEARTVERA,
HEITWBADFZIZVY T —%

HU A,
Ii’/\,u‘;‘“ﬁi/\,@&%CL_"C'TL‘X‘_\J"ETZ);

7. compare and contrast
people, places, and
things.

adjective @ (the ~ one)
@ (noun in apposition)
AlEBED

HokdTundirdh i‘ﬁ‘/y?ﬁ’\-;
HAFVWDORTLESATY,
Rl B b & VRS ST L VI o/ LA




Suggested Learning Activities

Students could be learning through:

Suggested Assessment Activities
Teachers could assess students’ progress when
students are:

organising a celebration at which everyone
exchanges a small gift;

discussing what they will choose from a
variety of foods at a local festival;

choosing a place to go for a class party and
discussing what to wear, what to buy, and
what to take;

choosing a restaurant for a class lunch,
deciding how to get there, having the lunch,
and writing a follow-up report;

writing a letter to students in a Japanese
school and asking what they are allowed to
do at their school.

writing down a shopping list dictated over
the telephone (Listening, Writing);

role-playing a scene in a restaurant or at the
doctor’s (Listening, Speaking);

contributing to a class wish-list and then
saying what they will give to someone
(Reading, Speaking);

responding to pictures that illustrate people’s
feelings (Speaking, Writing);

writing down a dictated “telephone
message” and relaying the message to the
teacher (Listening, Reading, Writing);

ordering food and drink in a restaurant
(Listening, Speaking);

setting up “shops” in the classroom and
role-playing staff and customers (Listening,
Speaking);

filling in gaps in a written passage, using
information gained from pictures (Reading,
Writing);

discussing (or sharing their writing about)
feelings, contrasts, or the timing of events
(Listening/Reading, Speaking/Writing);

reading or listening to Japanese passages and
then answering comprehension questions in
English (Listening /Reading);

studying narrative, dialogue, or pictures and
then answering multichoice questions or
marking statements true or false (Listening,
Reading).
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Suggested Learning Activities (continued)
Students could be learning through:

writing a wish-list;

discussing the menu at a restaurant;

role-playing the giving of a gift;

adding captions to pictures;

talking or writing about the differences between two similar pictures;

working with a partner and using information-gap exercises, based on facts about a
department store, to establish what the prices and quantities of certain goods are, which
floor certain items are available on, and what items are for sale in the coffee shop;
role-playing a visit to the doctor or a friend;

making a phone order for a meal to be delivered;

playing £ b2V T, ~&2hWI L7

role-playing their arrival at a homestay in Japan, asking what they can do, and checking
about behaviour codes, food, and so on;

producing a list of foods one can eat, things one may do, and so on;

taking part in a conversation about which restaurant to go to, what to eat there, and what
to wear when going out;

brainstorming vocabulary items in response to pictures;

playing Kanji Bingo;

using authentic Japanese shopping catalogues or advertisements;

examining authentic packaging labels, picking out common kanji and noting the use of
katakana;

finding out where Japanese food can be bought locally and what types of food are
available;

making and selling Japanese food (perhaps for a school cultural week or fund-raising
activity);

designing their own L &9 (X A1Ev & with labels.

Ideas for Assessment

Teachers could assess students” work during any of the learning activities suggested above.
Ideas for peer assessment at all levels are suggested on page 30. At level 5, students could
assess their own progress using the following checklist.

Self-assessment Checklist

I can ask for items I want to buy and discuss how much they cost.
I can ask for permission to do something,.

I can ask about what other people would like.

I can say what I give or receive.

I can talk about my general health.

I can compare things.

I can ask whether things have happened yet.

I can ask for or talk about a specific thing.

I can recognise the polite expressions I would hear in a Japanese shop.
I can read and write 40 kanji.



Japanese in the New Zealand Curriculum
Level 6

Students at this level are at the Survival Skills stage.

Strands and Achievement Objectives

Language Skills

Students should be able to:

* get the gist of a range of texts and pick up some new language, from its use in context,
when listening and reading;

* use written and spoken language flexibly in a variety of routine situations.

Communication Functions

Students should be able to:

ask for, give, and respond to directions;

recognise, ask about, and express intentions;

ask or direct others to do something or not to do it;

recognise and respond to descriptions of activities and events;
describe activities and events, using complex sentences;

recognise, ask for, and give reasons for or against a proposed activity;
recognise, ask about, and express abilities or inabilities;

recognise, ask about, and express likes and dislikes.

Japanese Culture

Students should be able to:

* demonstrate knowledge about the conventions that are used when interacting with
people in the wider community in Japan, for example, when travelling on public
transport and booking for events.




Level 6 Functions with Suggested Vocabulary and Activities

respond to directions;

affirmative) &
place % direction |= E&/R0)

Communication Suggested Structures Examples

Functions and Expressions

Students should be able to:

1. ask for, give, and verb of motion (plain ABETCWELWVATT ..

CDABLEEBST, DO ER AR

EicEdaL, 2E3VPALET,

FOHEWwhDDETH, LworACH

Wit £9,

recognise, ask about,
and express intentions;

verb (plain affirmative) 2 & /)

LWRAZEWAIZWwW2H 72,

ask or direct others to
do something or not to
do it;

Vi-adjective + { 54/
% -adjective + |29 4
FeRBEWTLEEW,
W EWT SN,
R ELWTLEEY,
~TiEWiFZw

COFLAEZTILRT LTS,

AREINVIZLTLE SN,

EZ R T o> T>WITRW,

recognise and respond
to descriptions of
activities and events;

describe activities and
events, using complex
sentences;

verb-stem + %705

~7h) ~F 0D

V=2 BELESL L {En

g BT

Lw) E23/N—T1—TLHLEbLid%

Lih, ¥RA% LY L1,

recognise, ask for, and
give reasons for or
against a proposed
activity;

reason 7 &
EEHLT
EHLiATT D

body part 25\ 72V AT
verb-stem + 1 & 4

L LI VRV ERL VRS
TE&ELV,
HIzEBVIZVATT,

PETETD, Wz, BE(E

_AEE)LTET L

-

§

recognise, ask about,
and express abilities or
inabilities;

verb (plain) + Z &EAST & 5

PALEPSIENTE S,

recognise, ask about,
and express likes and
dislikes.

verb (plain affirmative) +
Z & (nominaliser)

ANDBEARIINWDIFED ?
o) ELRBONVTZ,
XoTkdOOLILYTE,
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Suggested Learning Activities

Students could be learning through:

Suggested Assessment Activities

Teachers could assess students’ progress when
students are:

planning for a Japanese student to visit the

school by

- making a map of the school and
marking it in Japanese

- writing a description of the school, its
routine, and its rules

- making a list of what is sold at the
canteen

— making a list of the after-school activities
that are available

- matching the interests of the visitor with
those of potential host families;

simulating a visit to the school by a Japanese

student and

— explaining how to get to the school

~  giving speeches of welcome

- taking part in a guided tour of the town

- suggesting suitable souvenirs to buy for
the student’s family back in Japan, with
details about where to buy them and the
iike]y prices;

planning a trip on which they will take a

Japanese visitor somewhere in New Zealand

and

— discussing alternative destinations,
giving reasons

- making reservations

- asking for directions;

planning courses for the following year’s
study, giving reasons for their choices.

marking out a route on a map (Listening/
Reading);

giving reasons for preferring a particular
lifestyle, after reading descriptions written by
other students about their intended lifestyles
or about real-life, contemporary examples
(Reading, Speaking/Writing);

listing important features of an account or
filling in gaps in an account (Listening/
Reading, Writing);

giving reasons for and against going on a
blind date (Speaking/Writing);

matching particular students, on a
worksheet, with their leisure activities or
subject choices (Listening, Reading);

matching jumbled sentences to a picture
sequence (Reading);

talking about the destination points of
journeys (Listening, Speaking);

matching people’s skills, on a worksheet, to
their choice of subjects or jobs (Reading);

role-playing an interview for a part-time job
(Listening, Speaking);

playing the role of someone telephoning, in
response to an advertisement, to make an
interview time (Listening, Speaking);

writing a letter to a Japanese friend, asking
about possible jobs in Japan (Writing);

writing a letter to a Japanese friend, asking
what they would like to see or do in New

Zealand (Writing);

writing a letter to a Japanese friend, saying
what plans they have and why (Writing);

writing a diary (Writing).
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Suggested Learning Activities (continued)
Students could be learning through:

making up or following clues in a treasure hunt around the school (which could involve
asking other people questions);
directing other students (who could be blindfolded) around the school, using some

complex instructions;

preparing an advertisement for a school club;

finding people who have the same abilities or inabilities as themselves (by asking
questions);

preparing and conducting a survey to find out which other students share their likes or
dislikes;

answering a questionnaire on their plans for next year;

listing things to take to Japan, giving reasons for their choices;

making a poster showing the New Zealand school year;

making a wall frieze featuring their school and sending it to a school in Japan;
designing games about travelling in Japan or New Zealand;

viewing videos and reading written material to learn about life, leisure activities, and
cities in Japan;

making a map of a Japanese town;

making puppets and writing a short puppet-play to perform with them.

Ideas for Assessment

Teachers could assess students’ work during any of the learning activities suggested above.
Ideas for peer assessment at all levels are suggested on page 30. At level 6, students could
assess their own progress using the following checklist.




Japanese in the New Zealand Curriculum
Level 7

Students at this level are at the Survival Skills and Social Competence stages.

Strands and Achievement Objectives

Language Skills
Students should be able to:

.

comprehend detail and summarise meaning in spoken and written Japanese;

initiate and maintain a conversation that may have some unpredictable content;

write extended passages, presenting ideas and information logically and demonstrating
their expanding knowledge of kanji.

Communication Functions
Smdents should be able to:

compare and contrast people, places, and things;

describe people, places, things, and experiences;

recognise and respond to descriptions of how something is done;

describe how something is done;

recognise, ask about, and express purpose;

recognise and respond to descriptions of a sequence of activities and events;
describe activities and events in sequence;

report what someone said or wrote;

recognise gift-giving conventions, including the use of formal, polite language, and
express themselves appropriately when giving and receiving;

recognise, ask about, and express probability and uncertainty.

Japanese Culture

Students should be able to:

demonstrate their understanding of contemporary Japanese life and show an awareness
of current attitudes and values.
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Level 7 Functions with Suggested Vocabulary and Activities

people, places, and
things;

adjective T4 2
AL Y)B ?DIE-) A adjective
A X B LEB7% L5 adjective

A I B 13 & Vradjective stem + { 7

Zs-adjective L % %\ (TH)

v/

Communication Suggested Structures Examples
Functions and Expressions
Students should be able to:
1. compare and contrast ALBE(TIH) 6 (DI3H) H* Afb=a—-Y—F/FETR, EHHDIE) D&

Bl PWTThy,

Shh b E (T BB 5L (T Th,
a—k—lkZobtBLL{bnEVLY,
NINPARIIAR P Fr—FlREBBE (v,

to descriptions of how
something is done;

verb-stem + 22§ V2 2 { W
verb-stem + 747
~HWTL W

2. describe people, verb (plain) Z & #%% % AN I EDDH D,
places, things, and ~f:ZENH DL NWFrvarLi:ZEddsb,
experiences; ~THhd ZVPRGALESD, TADLTHS
% 72 (still) HOEATVIZ T bV TT R,
noun modifier (clausal) HREZHLEY BT,
~ % 9 (appearance) HOVERLAEDE,
3. recognise and respond | £9% - T E)R2TELHE2(N TTH,

U2 WTT,
ZOEPVELADIZDTTh,
QO AFITLN

o2hnh i BL

verb (plain) + 7259 /TL &9

4. describe how something| -~ %\ T—70EopbhEWT, TTHL,
is done; noun @ X J = REDLIZBoTLES W,

5. recognise, ask about, (BEEPI DI, TS FET 5,
and express purpose; ~728 (I2)

6. recognise and respond | ~TWw2HW/E/ ~TWwhHWIZIC T—FHRHRTVEHWE, Vol idFadvLi,
to descriptions of a verb-stem + (I L& % /Bhb HAILWDHWEKL, AL3AIDIERS T,
sequence of activities 271t % HLIDLIZ-ZEDTELD S,
and events; T LES CoAU%LTLEL%,

verb (plain) X & (12) F—=2F Y FICKBER. Y F=—ICTATW,

7. describe activities and ~7=h LT IRl T [THhE58F] LA,

events in sequence; ~THK EoXEDP->TH,
~ & (conjunction) Faalb—brixBL, 2td,
~& & =277 Fitwaoftk &, {2%h2i,

8. report what someone ~ kv S~ WLEZRAL [HN=F 14—l aznd ] Lunisrs,

said or wrote; ~% 9 72 (hearsay) HOFTMERTVEN T,
message (plain form) & 582722 { 728 POERLLILBDEEBAEE Y,

9. recognise gift-giving (~l2~%) BB/ 5 /3LbIf5 ESZEBIZHRIOLL £ 2HiT7:,
conventions, including | (~iZ~%) &5/ /7L BLWEALL/ B (B) ELETFRE L0,
the use of formal, polite | (~ {3/ AT~%) (ML {KEED HAEVEDZLOLAL L I TPIETIES LWwiZA
language ... LR Ao b Al

VRIZZ S ER o1,

10. recognise, ask about, ~EBbS FOZEIRRFLELLLICRVEBY 9,
and express probability | ~A 4 Litiswn HLEDLHWEAIZW DS LI,
and uncertainty. RiZ/SES S vD R B Ehdpii?

i/ / v/ 0 b~ N Zhhots
RIZ/EZ /w2 /8B T LOTHVNTWVBZ, EXHTF D) LETak,
L~%w FRALDPRT AL AL LV,

WLESARSLICKBTLED,




Suggested Learning Activities

Students could be learning through:

Suggested Assessment Activities
Teachers could assess students’ progress when
students are:

preparing a visual, spoken, or written
presentation to show the similarities and
differences between leisure-time activities and
high-school life in New Zealand and Japan;

planning an orientation guide for a group of
Japanese exchange students who will have a
New Zealand homestay (including advice on
etiquette in the home and types of food to
expect);

researching information about the school canteen
by surveying students about their food
preferences, checking opening hours, size, decor,
and prices, analysing the nutritional value of the
food offered, and presenting this information to
the class;

preparing a promotional advertisement for the
school’s Cultural Day, including information on
what foods and activities will be available;

planning a trip in Japan or in New Zealand,
including itineraries, accommodation, and
activities;

surveying the television viewing habits of the
class and reporting on the results;

planning a Christmas party and discussing the
time, place, guest list, gifts to be given, necessary
preparations, order of activities, and games to be

played, giving explanations of the rules of games.

discussing options, for example, options for
venues, menus, or travel plans (Listening,
Speaking);

presenting a cooking demonstration as if for a
television show (Speaking);

putting a list of instructions into the correct
sequence (Reading);

putting the correct missing verbs into a passage
that describes Christmas or New Year celebrations
(Reading, Writing);

describing a family Christmas Day in
New Zealand (Speaking/Writing);

writing a letter about a journey (Writing);

writing a letter of thanks for a homestay
(Writing).
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Suggested Learning Activities (continued)
Students could be learning through:

describing a process by using a flowchart;

reading descriptions of etiquette or customs in other countries;

inventing and playing their own board games in groups;

discussing alternative menus for a meal and expressing preferences;

listening to an explanation of how a game is played and guessing the game;

following instructions for origami;

explaining how to use an automatic ticket-vending machine;

collating spoken and written responses to a survey and then reporting to the class;
sitting in a circle, taking turns to select a lucky dip from a pile of items donated by
students, and afterwards explaining who got what from whom;

speaking or writing about their future goals and plans;

completing a sequence of pictures or a short passage, based on information given;
role-playing people making a booking at a travel agency;

telephoning to ask for information;

summarising the main points they have taken in from a demonstration;

explaining how a game is played, while others guess which game is being described;
selecting a card with a picture of an object on it and describing that object so that others
can guess what it is;

conducting a survey on class members’ hobbies or diets and reporting the results using
comparisons;

making predictions, in conversation, about the outcome of an activity or event, such as a
sports event;

learning about various types of accommodation in Japan and going on to describe the
advantages of each;

comparing family events in New Zealand and Japan;

examining the place of religion and religious practices in daily life in Japan and

New Zealand.

Ideas for Assessment

Teachers could assess students’ work during any of the learning activities suggested above.
Ideas for peer assessment at all levels are suggested on page 30. At level 7, students could
assess their own progress using the following checklist.

Self-assessment Checklist

I can compare and contrast people, places, and things.
I can describe or relate experiences.

I can describe how to do or use something.

I can express the purpose of an action.

I can describe a sequence of events.

I can report something.

I can recognise gifts and express myself appropriately when giving and receiving.
I can say that something may or may not happen.

I can say that something will probably happen.

I can read and write 80 karji.



Japanese in the New Zealand Curriculum
Level 8

8 I9A97

Students at this level are at the Social Competence stage.

Strands and Achievement Objectives

Language Skills
Students should be able to:

interact flexibly in familiar social situations;

recognise fine detail in spoken and written text and draw inferences and conclusions
from it;

use basic language patterns spontaneously and develop and support their points of view.

Communication Functions
Students should be able to:

recognise and express decisions;

make and respond to requests for something to be done;

recognise and talk about doing something for someone;

give, seek, and receive advice;

recognise and talk about advantages, disadvantages, and reasons;

recognise, ask about, and express the doubt, possibility, probability, or uncertainty of
actions and events;

recognise, ask about, and express ability or inability to do something;

recognise, ask about, and talk about actions or events that are conditional upon other
actions or events;

interpret selected and adapted media items;

describe actions and states of being, using appropriate transitive and intransitive verbs.

Japanese Culture
Students should be able to:

investigate issues of mutual interest to Japan and New Zealand (for example, social,
environmental, and commercial issues).

For each of the achievement objectives for the communication functions at level 8,
the table on the next two pages shows suggested structures and expressions and
gives examples of their use. It also includes some appropriate learning activities
and assessment activities. The communication functions involve listening, speaking,
reading, writing, and developing appropriate cultural skills and understandings.

57



58

Level 8 Functions with Suggested Vocabulary and Activities

Communication
Functions
Students should be able to:

Suggested Structures
and Expressions

Examples

1.

recognise and express decisions;

verb (plain) = & (27 %

verb (plain) Z £ |2 %

4 9 + negative (no longer/
not any more)

verb (plain affirmative)
+2b DixHw/

verb (plain negative) + 2 4 1)

RHEAVSHPOT, bITILHVWEW
ETABIIDoI LB EICRST,
F=F2AExb 6706, 6 LW{HF7
ASE Bl L7,

I W EIZ LT,
bIyiEZ T biwn,

b LiEFEwhizwnd 25 hiddwn,
Ehlzdbwbiwvob hiZoiz,

. make and respond to requests for

something to be done;

~TIELw

R PALEBLATIELY,

. recognise and talk about doing

something for someone;

~Th b )/ ~TwiLl
~ T NE,~TLELS
~TRAL/ ~ThHITE/
~TELbITA

EXEBLIZLw{ EwET2EaTL o/,
HAD, TOXLBAREBLT
{TEBVWEHAD,
BifbEAlchBvwE—¥—%h-THiT.

. give, seek, and receive advice;

~ 7= i) b“l-"f"ﬁ“?ﬁ‘
~ZIFhiE e 6%
~%{THWVW

~ 72139 AL

EHLIH0WWTT D,

HLEV LI VAILODRITIER L v,
EFoREFTAIIHDELTHVWTT D,
WWE T— T — T ERS

LR LE) v nTg L,

. recognise and talk about

advantages, disadvantages, and
reasons;

=i}
9]
A

R 0 ¥

!J

5

4/ ~DTT

r“\ P“ /

RANTEL, RFTwnl, oTLESw,
PHIEIZVWVDT, FWIIEDATWS,
EILTLwE LI ERTALZATT D,
HhizEhrwihotzATT,

. recognise, ask about, and express

the doubt, possibility, probability,
or uncertainty of actions and
events;

indirect questions:

— 7:;\&";) 75\—H_ /-\_7’)\—-\_

~ 7

DZHEIZFiLhIahEIPDIS L,
Za—T—=F v FlzwlLPAREIIZHLD
LoTwErdd,

ZEOELEDNLIZHENE, RHLANIV

e 2 T i

LwWlfo, (B)PRadidws i3 cd.

recognise, ask about, and express

ability or inability to do something;

potential verb

ANIHIEhEs,

. recognise, ask about, and talk

about actions or events that are
conditional upon other actions or
events;

noun 7 5
~ 725 (when, if)
verb TH ./ Th

WwheZbbhhbbiid9,
CACHEET2EL I LIk, v IS
[EwhiznwekBt 9,
HLLIWAFLVH-T:6, GIZExHI,
EwAHANEINRTLTH, OV I
[E QR AL

interpret selected and adapted
media items;

\*-adjective stem + { T %
7 -adjective/noun T H
~2kBk

~|Z2ownT

CODOLARAILLIBEL LA -F9 15,
ZAVH ATTVIIZONTHVT {FF3 1,

10.

describe actions and states of
being, using appropriate transitive
and intransitive verbs.

intransitive and transitive verbs

FTddl, FTEHITAH,
FZAHBWTWES,

ZLiehrb, MEICIFAZIZ T,
EVFBDNoTLIEEN, TEHITTLEE N,




Suggested Learning Activities

Students could be learning through:

Suggested Assessment Activities

Teachers could assess students’ progress when
students are:

preparing a guide for a Japanese immigrant to their
home town, commenting on New Zealand lifestyles,
climate, housing, family life, business life, and
education, and also on the challenges of living in
another country;

advising a Japanese friend who is planning to come to
New Zealand on a working visa, commenting on
what sort of jobs are available and giving general
details of work, hours, and wages, as well as making
suggestions on how to apply for work;

preparing a seminar on the advantages and
disadvantages of going to university straight after
finishing high school in New Zealand, of working for
a year before commencing tertiary studies, or of
taking part in an exchange programme;

role-playing the parts of student council members
debating issues such as the school’s rules, uniform,
and environment;

role-playing the parts of city and country people and
discussing different aspects of city and rural lifestyles,
including their advantages and disadvantages;

making plans with a friend to go (in Japan) to a
football or baseball match or to a sumoo tournament,
discussing how and when to procure the tickets, and
analysing the strengths and weaknesses of players
and the likely results of the contest;

presenting an illustrated report on foods and eating
habits in New Zealand or Japan or both;

looking for a part-time job, perhaps by writing an
advertisement offering their services as an English
language tutor while studying at a Japanese
university;

replying to an advertisement for a holiday job in a
souvenir shop, giving details of their experience and
capabilities;

reading a travel brochure and, on the basis of this
information, planning an itinerary for a Japanese
friend;

writing an article, for a Japanese magazine, on a
current social issue such as changing family
structures.

responding with likely outcomes of ~ 7= & situations
represented on cards (Reading, Writing);

writing and producing a radio advertisement
(Reading, Speaking, Writing);

summarising the pros and cons of a point of view or
argument presented in spoken or written form
(Listening /Reading, Writing);

arranging jumbled advantages and disadvantages of a
proposal into a logical presentation (Reading);

giving a spoken or written summary, in English or
Japanese, of a Japanese talk, video programme, or text

(Listening / Reading, Speaking/Writing);

role-playing the parts of a land agent and a person
wanting to rent a property (Listening, Speaking);

writing captions for pictures in a magazine (Writing).
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Suggested Learning Activities (continued)
Students could be learning through:

e e o o

talking, reading, and writing about social issues, for example, writing pieces that compare
family life in New Zealand and in Japan, using information from print media, videos, or
computer networks;

writing “Dear Abby” letters or making posters featuring an issue;

arranging a fund-raising activity, discussing details and reasons;

preparing a thank-you speech to make on leaving Japan;

writing letters seeking advice on travel plans;

summarising written information, such as that found in brochures on New Zealand
towns;

reporting the main points seen in a video;

describing the actions they see on a television programme when the sound is off;

listing the advantages and disadvantages of a particular choice;

taking part in verbal “kite-flying” exercises in which one person states a point of view and
the others take turns to refute or support it;

solving problems, for example, when discussing what to do if their Japan Rail pass gets
lost or if they need accommodation in Japan;

discussing employment and careers;

matching advertisements for accommodation with suitable tenants;

reading Japanese tourist publicity material;

taking part in pair activities using ~ T{ 28 W EHAD;

surveying the opinions of native Japanese speakers in relation to a particular issue and
reporting the results;

learning songs, listening to songs, and completing cloze exercises, such as filling in
missing words on a songsheet;

making up a rap, for example, 72 EZ #7256, L) EXR2DE) DLW
iTE, BEISALBPHIARESEBZHTLE D) &;

role-playing market researchers asking questions about a new product;

preparing an advertising campaign, which might include bumper stickers for a product,
letters inviting people to the product launch, and critiques of other similar products on
the market;

discussing a topic with a partner, then swapping to four successive new partners and
talking to each about the same topic for a shorter time each round (four minutes, then
three, then two, then one);

taking part in a running dictation, in which one student from each group reads and
memorises as much of a passage as possible and runs back to their group, who write
down what the student tells them, then send a second group member to do the same,
and so on;

writing a story for a magazine;

writing the conclusion of a story written on a word processor by a fellow student;
playing Kanji Bingo;

playing a kanji game involving the matching of radicals;

playing Stopwatch Kanji, using radicals;

stating what they would do if they had $1,000,000, giving reasons;

preparing a guide for year 12 students about the benefits of continuing their Japanese studies in
year 13, referring to what the course involves, to the broader values of cultural exchange, and
to Japan’s importance as one of New Zealand’s major trading partners;

selecting the right answers to questions about why things happen;

making up sentences beginning “I can ... because ...";

finding out about current problems in Japan, for example, problems related to ethnic
minorities, changes in employment, or pollution.



Ideas for Assessment

Teachers could assess students” work during any of the learning activities suggested above.
Ideas for peer assessment at all levels are suggested on page 30. At level 8, students could
assess their own progress using the following checklist.
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