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Foreword

This document is the first curriculum statement for Chinese language for New
Zealand schools. It builds on research and experience in foreign language
learning, and provides the basis for Chinese language programmes in schools
with forms 1 and 2 and secondary classes, and in interested primary schools.

In 1992, the Minister of Education requested the development of the Chinese
curriculum, as part of a broad initiative aimed at extending the learning of
foreign languages in schools. The development process involved a small project
team, an advisory group, and consultation with teachers and other language
educators. A draft statement was prepared and circulated to schools and
interested groups for comment and discussion. The views of all those who
responded have been taken into account in preparing the final curriculum
statement.

This curriculum statement gives special emphasis to continuity and progression
in Chinese programmes by specifying clear learning goals expressed as
achievement objectives at eight levels. It includes a range of learning and
teaching examples and assessment procedures to enhance the learning of all
students.

I am grateful for all who have contributed to the development of this curriculum
statement, especially Ministry staff, the writers, and the members of the review
committee, all of whom gave freely of their time, expertise, and experience.

.,4./([:...-;

Lyall Perris
Acting Secretary for Education



Introduction

Chinese is included in Language and Languages, which is one of the essential
learning areas of The New Zealand Curriculum Framework.

All students benefit from learning another language from the earliest
practicable age. Such learning broadens students’ general language abilities
and brings their own language into sharper focus. It enriches them
intellectually, socially, and culturally, offers an understanding of the ways in
which other people think and behave, and furthers international relations and
trade. Students will be able to choose from a range of Pacific, Asian, and
European languages, all of which are important to New Zealand’s regional
and international interests.

The New Zealand Curriculum Framework, page 10

The purpose of Chinese in the New Zealand Curriculum is to provide teachers with
a basis from which to plan programmes for learning and teaching the Chinese
language in New Zealand schools. In keeping with the principles of The New
Zealand Curriculum Framework, primary schools, or schools with forms 1 and 2
and secondary classes, may wish to use this statement to guide the development
of Chinese language programmes. The curriculum statement is not a classroom
programme in itself, nor does it provide the specific detail which would be
included in a teachers’ programme planning guide. It is designed to provide
continuity and a clear progression of achievement. It sets out specific goals
which help students to become aware of what they have already achieved and
what they can aim to achieve in the future.

The statement includes achievement objectives at eight levels, which are
organised in terms of communication functions (refer to page 17) and divided
into the strands of listening, speaking, reading, and writing. These strands
indicate the language necessary for students to perform the communication
functions as they progress in learning Chinese.

The statement supports the integration of the language strands in teaching
practice, affirms the importance of using language for communication purposes,
and encourages learning and teaching which is responsive to individual needs.

The statement includes ideas for learning, teaching, and assessment, and
also for possible cultural experiences, as well as suggested structures and
vocabulary. These are not exhaustive lists of ideas — they are intended only as
examples, to suggest possible directions for teachers in their planning.

The Chinese Language

The many languages commonly referred to as “Chinese” are spoken by nearly a
quarter of the world’s population. Chinese is the language of China, Taiwan,
Hong Kong, and Singapore. It is widely spoken in Chinese communities
throughout Asia and in New Zealand, Australia, North and South America, and
Africa. But, as even a casual observer will note, there is a tremendous diversity
in the spoken languages which are called “Chinese”. Differences range from the
relatively minor variations in pronunciation and vocabulary between Beijing and
Taipei news broadcasts to language so different that Chinese speakers in North
China may find Cantonese broadcasts totally incomprehensible. For the purpose
of teaching Chinese as an international language in New Zealand schools, this




curriculum statement uses the variety of Chinese commonly referred to as
modern standard Chinese, or Mandarin. This standard variety of Chinese is
based on Beijing pronunciation and has a currency and credibility similar to that
of “received pronunciation” or BBC English. However, because languages are
alive and constantly changing, this standard is not fixed and unchanging. Rather,
it is a floating standard, responsive to the ways in which large numbers of people
actually speak. In European and English-speaking countries, most programmes
used to teach the Chinese language are based on this standard, however loosely it
may be defined.

The Chinese writing system, in contrast to the spoken language, has for
thousands of years been a force for unity among the immense and diverse
populations who live in the vast expanse of eastern Asia. A great advantage of
Chinese characters is that, like Arabic numerals, they have a meaning which is
completely independent of their pronunciation. Just as “1” can be pronounced in
many ways — one, tahi, un, uno, yi, yat, and so on, a Chinese character such as

Kk or “fire” can be pronounced as huo, fuo, hi, ka, or some other way, and still
retain its basic meaning. For this reason, Chinese characters facilitate
communication among the populations of North, East, and South-East Asia,
where they constitute a written lingua franca in countries as culturally and
linguistically diverse as China, Korea, and Japan.

In the second half of the twentieth century, however, changes have been
made in the Chinese writing system. From the 1950s onwards, China has
introduced a simplification of some of the most frequently used characters. The
number of strokes in each character has been reduced, and so has the number of
“radicals”, or meaning elements, according to which the characters are classified.
These simplified characters have recently been adopted by Singapore, and most
Western educational institutions also use them, so simplified characters are used
in this curriculum statement. In the long term, however, the decision about
whether the simplified or the traditional characters will predominate must lie in
the hands of the Chinese people who use them.

For hundreds of years, Western people have devised systems for using our
alphabet with the addition of diacritical marks, to represent the sounds of
Chinese. The system which is now used throughout China, in Singapore, and in
most Western educational institutions is the Hanyu Pinyin system. Hanyu Pinyin
is the system used in this curriculum statement for the “romanisation” of Chinese
sounds.

Why Learn Chinese ?

If New Zealand is to participate successfully in trade, technology, tourism,
education, diplomacy, environmental issues, cultural exchanges, and
humanitarian roles and responsibilities, we will need people who are fluent in
certain languages. In the past, very few languages have been offered in most
New Zealand schools. Our education system needs to provide our young people
with opportunities for learning more foreign languages.

Chinese is a particularly significant language for New Zealand because of
the economic and cultural ties this country is developing with the Chinese-
speaking world. The large and rapidly growing Chinese-speaking Pacific Rim
populations, in particular, offer New Zealand considerable potential for tourism
and trade.



For historical, linguistic, and cultural reasons, Chinese is an attractive
language for New Zealanders to learn. The New Zealand Chinese community
has contributed to our society for over 150 years. The Chinese language is one of
the world’s oldest living languages. It is a treasure house of literary materials
which include poetry, fiction, drama, essays, and historical writing. Chinese
structures, compared with those of European languages, are relatively
straightforward and easy to learn, and many students find Chinese characters a
fascinating and enjoyable challenge. Many aspects of Chinese life and culture
draw students to the language, for example, Chinese cuisine, martial arts,
medicine, calligraphy, painting, ceramics, sculpture, and architecture.

By learning Chinese, young New Zealanders can:

* become confident in communicating with native Chinese speakers about
trade, travel, or tourism, or in other professional, educational, or social
contexts;

* broaden their employment options, both in New Zealand and internationally;

e come to understand, as they grow in understanding and acceptance of
Chinese language and culture, how Chinese people act and think;

¢ broaden their knowledge beyond cultural stereotypes and national
boundaries, and promote tolerance and positive attitudes between people of
different linguistic, cultural, and national backgrounds;

* communicate more effectively with New Zealand settlers from Chinese-
speaking backgrounds, and develop and maintain relationships with them;

» develop the skills, understandings, and attitudes which facilitate the learning
of other languages;

» develop an awareness of the interdependence of all people.

This curriculum statement for Chinese is intended to make the language more
accessible to a larger number of learners and to raise awareness of the importance
of the language. This should encourage more teachers to train in the language,
and stimulate the development of teaching resources. In addition, the
publication of this statement signals to Chinese-speaking people that New
Zealand is seriously interested in strengthening its social, economic, and political
ties with Chinese-speaking countries.



Some Issues for Learning and Teaching Chinese

Teachers should be aware of certain important issues relating to the learning and
teaching of Chinese.

The Need for a Flexible Curriculum

There are growing demands on language learning programmes in schools.
Teachers need a curriculum statement which is flexible and adaptable, to allow
them to cater for different kinds of students and for their school’s particular local
needs and conditions.

One advantage of the eight-level approach is that it need not be inflexibly
linked to students’ years at school. Schools are free to design programmes based
on the curriculum statement which take account of their communities’
preferences and priorities, the resources available, and the prior language
experiences of their students.

There is, however, a limit to how inclusive this curriculum statement can be.
For speakers of Cantonese as a community language, and for native speakers of
Chinese who have migrated to New Zealand and who want to maintain their
language competence, separate curriculum development work will be necessary.

Two Kinds of Teachers

This curriculum statement is intended primarily for those who teach Chinese as
an international language in New Zealand schools. It is expected that the pool of
teachers who implement the statement will include both native speakers of
English who have been trained to teach Chinese and native speakers of Chinese
who have had New Zealand teacher training. The two groups have
complementary skills and can work together to design programmes and resource
materials. They can teach as a team, providing students with a valuable dual
perspective on the language.

The Communicative Approach

Students reach higher levels of competence in a foreign language when they use
it to talk, read, and write about their own needs, experiences, opinions, and
interests. Such activities are part of the communicative approach to language
learning which is fundamental to the design of this curriculum statement (refer to
page 12).

Independence in Learning

The statement is designed to foster learning-how-to-learn skills, so that students
will be able to take increasing responsibility for their own Chinese language
learning.

The Relationship of Language and Culture

Culture embodies the everyday experiences and lifestyles of native speakers as

well as the historical background of a language. Because language and culture

are so closely related, cultural aspects in this statement are fully integrated with
the teaching of the language rather than isolated and treated separately. There

are many opportunities for learners to compare aspects of Chinese culture with

aspects of their own.



Using Technology in Learning Chinese

This curriculum statement anticipates an increasing use of technology for
language learning. New technologies mean that a wider range of learning
opportunities will be available to all students, including students who do not
have ready access to school-based learning programmes. Technology increases
the mix of approaches teachers can use, and lends itself well to small-group work
and peer assessment. With the increasing range of computer software and
applications available for language learning, teachers and students can do word
processing in Chinese, use interactive language-building programmes, and access
information about the Chinese-speaking world through international connections
such as the Internet. Useful exchanges with other language learners can be
established through computer links, both within New Zealand and with native
speakers in other countries.




The Essential Skills

Language study contributes significantly to the development of the Essential
Skills outlined in The New Zealand Curriculum Framework. Communication Skills
are fundamental in the language classroom, and are reflected specifically in the
communication functions (refer to page 17) and in the strands of listening,
speaking, reading, and writing. Both verbal and non-verbal communications, in
a range of different cultural, social, and linguistic contexts, are recognised as
appropriate forms of the language.

Information Skills will be developed as students organise and analyse
information, interpret different points of view, and distinguish fact from opinion.
Students will have opportunities to enhance their Problem-solving Skills as they
exercise their imagination, initiative, and flexibility through language, making
connections and establishing relationships both with their first language and
within the new language. Learning a new language provides many opportunities
for critical, creative, and logical thinking.

Social and Co-operative Skills for language development are recognised
through the inclusion of peer and group activities in the learning process. Group
work and pair work feature in the language classroom as useful ways to
encourage students to participate and to develop consideration and respect for
others.

Self-management Skills and Work and Study Skills are developed through
language learning because of the consistent and progressive nature of language
acquisition and the need for students to practise and revise their prior learning
frequently. Furthermore, the suggested learning activities include tasks which
will encourage students to be responsible for their own learning, and the
suggested assessment activities provide opportunities for students to monitor
their own progress.

Physical Skills could also be included in the language programme as
students participate in cultural activities, including sports, games, and dance.

Attitudes and Values

The attitudes and values of The New Zealand Curriculum Framework will be
reflected in the Chinese language classroom. As part of the school curriculum,
the Chinese curriculum will help students to develop and clarify their own values
and beliefs, and to respect and be sensitive to the rights of people who may hold
values and attitudes which differ from their own. Personal as well as collective
attitudes will be explored, which will help individual students to develop
positive attitudes towards learning as a life-long process.



Learning-how-to-learn Partnership

Language competence increases as responsibility for learning is transferred
progressively from teacher to learner. To facilitate the development of language
learning skills, teachers need to:

consistently build the self-confidence of students in language learning by
focusing on the successful production of language, not on failure;

understand how second languages are learned;

set clear, achievable goals with their students for learning the language;
create an effective learning environment in the classroom;

use Chinese for classroom management whenever possible;

encourage interaction and communication between students, as well as
between students and teachers;

learn more about the students’ perspectives, preferences, and needs through
continuous monitoring of their progress;

encourage students to make conscious decisions about their learning;

consistently challenge students to improve the quality of their performance,
and provide them with helpful feedback;

recognise that language acquisition is a continuous but uneven process
involving the interaction of all four strands (listening, speaking, reading,
writing), and that students progress at different rates;

progressively nurture independent, self-motivated language learning.

As learners of a second language, students need to:

become aware of, and progressively build on, the language learning skills they
have already;

understand what they are trying to achieve in language learning;

discover and develop language learning skills which are useful beyond the
classroom;

learn to use appropriate reference materials, such as glossaries, bilingual
dictionaries, and atlases;

be committed to cumulative and consistent language learning;

be positive, active, and willing learners of the language and culture;
develop “guessing” skills to help them negotiate meaning;

develop the habit of searching for meaning and asking for clarification;

feel that they can experiment and take risks with the language as part of their
language development;

be able to learn from mistakes, understanding that this is a natural part of the
language learning process;

monitor their own progress towards their language learning goals.




The Communicative Approach

The communicative approach is activity based, interactive, and learner centred. It
encourages learners of a language to use that language as much as possible, for
real, purposeful communication, in real life or in other relevant situations, such as
role-playing. Learners are expected to become competent communicators in the
language, able to convey meaning to others.

The goals of the communicative approach are to enable learners to:
* use language appropriately in a range of social and cultural contexts;
e understand and convey meaning through interaction with other speakers of

the language.

A foreign language programme with communication as its main goal contains

certain features. These features must be carefully planned for, implemented,

integrated, and maintained. In a successful Chinese language programme using

the communicative approach:

¢ the dominant language in the classroom is Chinese;

¢ communication involves using appropriate language for real purposes;

» students’ conversation in Chinese is a very important part of the programme;

* communication will often have some personal importance or meaning for
students;

* communication will often be unrehearsed and may be unpredictable,
especially in conversation;

* developing listening skills is recognised as an essential part of language
learning;

* students learn appropriate grammar when they need it to comprehend or
convey messages in Chinese;

* classroom organisation encourages interaction, allowing pairing and grouping
of students;

* when assessing, teachers and students place emphasis on communicative
abilities.

Teachers should work within the principles of the communicative approach while
taking into consideration the needs, interests, and learning styles of their
students. Inside these limits, teachers are free to choose from a range of
techniques and strategies which are consistent with research into how students
best learn or acquire a language.

The Roles of Teachers and Students

One of the main aims of learning Chinese is to build students” confidence in using
that language to communicate. Teachers provide models of good communication
skills. They also facilitate learning by setting up a range of interactive situations
in which Chinese can be spoken, and by using Chinese when managing classroom
activities. They initiate, and sometimes participate in, conversational exchanges
between students. Both teachers and students are communicators, actively
engaged in the process of communication.



The Process of Teaching and Learning

Learning activities should focus on communication. Students choose what to
express, and practise the language acquired as they learn. They experiment with
new language and receive feedback on the effectiveness of their communication.
Frequently, students work in small groups, using authentic Chinese materials
wherever possible. Consistently, the focus is on purposeful communication in
Chinese, with English playing only a minimal role.

There are several techniques which support students in learning Chinese,
particularly in the early stages. Teachers may use visual cues or prompts, key
words, gestures, mime, repetition, rephrasing, or examples, or they may provide
models for learners. Initially, students may need guidance on how to approach
particular tasks. Tailoring tasks and activities to the needs of the students, so that
they are motivated to learn Chinese and maintain their interest in it, is a
challenge for all teachers.

Language Structures

Language structures are learned best when they are used to fulfil communication
functions. The simpler structures are generally learned first, for each function.
However, more complex structures may be introduced early if they occur
frequently or are of high interest value. Teachers encourage students to explore
the range of the language and its possibilities, and they model structural patterns
in communicative contexts. As students internalise language patterns, they
acquire the ability and confidence to use more complex structures and become
independent communicators.

From the beginning, students are exposed to all forms of discourse —
listening, speaking, reading, and writing. Each form will reinforce the others,
and the reinforcement of structural patterns in meaningful contexts is an essential
part of the language programme. Practice is a very important part of language
learning,.

Responding to Error

Teachers need to find a productive balance between encouraging spontaneous
communication and correcting errors. Errors are natural in the learning process.
Even with incomplete structural knowledge of a language, students can still be
effective communicators. During spontaneous conversation, teachers may choose
to let the communication flow and allow some linguistic mistakes to go
unnoticed for the time being, so that students in the early stages of learning can
grow in confidence and willingness to use the language. As students progress
through the levels, they will learn to communicate more accurately, just as small
children do when learning their first language. Increasingly, they will become
aware that accuracy is needed for really effective communication.



The Learning Framework

The learning framework is based on eight progressive levels, defined by a series
of achievement objectives. Choosing how to develop and deliver programmes to
realise these objectives is the responsibility of schools and of teachers.

The framework includes aims, language development descriptors,
achievement objectives (which include communication functions and language
level indicators), suggested socio-cultural aspects, suggested structures and
vocabulary, suggested learning activities, and suggested assessment activities.
These are intended to guide teachers in planning programmes.

Themes and topics are not specified in the framework. In planning
programmes, teachers are encouraged to build on learners’ prior knowledge,
needs, and interests, and on the material and people resources available. Possible
areas of experience and related topics are indicated in the “suggested socio-
cultural aspects” which are provided at each level. The Appendix (on pages 87-8)
provides further examples for teachers to consider.



The aims of the learning framework cover all eight levels.

Aims
for language learning '
which include general aims
and achievement aims

At each level, the framework consists of the following parts.

Language development descriptors
which are general statements about
language development

Achievement objectives
include communication functions, which reflect communicative uses
of Chinese in everyday situations, and language level indicators,
which describe the language students will use to perform these
functions at each level for each of the four strands,
listening, speaking, reading, and writing

Suggested socio-cultural aspects
which identify historical and social content
specific to the language

Suggested structures and vocabulary
which indicate the linguistic content expected and, when used in
conjunction with the communication functions and the language level
indicators, suggest the level of difficulty expected for each level

Suggested learning activities |
which are ways of using and reinforcing Chinese in realistic, |
communicative, language learning contexts

Suggested assessment activities
which measure progress in realistic communicative situations
through self assessment, peer assessment, and
teacher assessment




Aims
General Aims

The general aims for learning a new language are consistent with the principles

for Language and Languages stated in The New Zealand Curriculum Framework (on

page 10). The aims are:
to encourage the learning of another language from the earliest practicable
age;

e to broaden students’ general language abilities and bring their own language
into sharper focus;

e to enrich students intellectually, socially, and culturally;

* to develop in students an understanding of the ways in which other people
think and behave;

e to further international relations and trade.

Achievement Aims

The aims for learning Chinese are simple and practical, and provide a sense of
purpose for the learning framework. Students should be:

e listening for understanding, interest, and enjoyment;

* speaking to be understood by native speakers of the language;

* reading for meaning and for appreciation of the language and culture;
» writing for a purpose and to be understood.

Levels

The eight levels define a natural progression of difficulty. It is assumed that
students will become increasingly familiar with the language contexts, the
vocabulary, and the structures as they progress through the levels.
Differentiation between levels is built in through:

* the increasing complexity of the learning activities;

e the increasing range and variety of the language used;

* the expectation of increasing learner independence.

The levels defined by the framework do not necessarily coincide with traditional
form levels or students’ years of schooling. The age at which students begin
learning a language will be one factor in determining how many levels might be
covered with a class in any one year. For instance, a form 1 class might cover
levels 1 and 2. If learning Chinese is to begin at the third form, then levels 1 and
2 might be covered in one year; with other groups, levels 1-3 might be covered in
a year.

Note that, for the purposes of national awards, levels 5, 6, and 7 of this
curriculum statement equate with levels 1, 2, and 3 of the Qualifications
Framework.



The Language Development Descriptors

These describe, in practical terms, the kind of language students should be able to
understand and produce at each level. There are four developmental descriptors,
each of which spans two achievement levels. They have been placed
immediately before the relevant levels:

* Emergent Communication for levels 1 and 2, on page 25;
¢ Survival Skills for levels 3 and 4, on page 39;
* Social Competence for levels 5 and 6, on page 55;
¢ Personal Independence for levels 7 and 8, on page 71.

The Achievement Objectives

The achievement objectives consist of two interrelated parts: communication
functions, and language level indicators.

Communication Functions

These reflect the communicative competence students are expected to achieve at
each level. They indicate how the language is to be used in authentic
communication at each level. Although different functions are described for each
level, teachers can return to functions at any level, increasing the complexity of
the structures and vocabulary for more advanced students.

Language Level Indicators

These indicate the degree of linguistic competence which students are expected to
achieve at each level. They describe the language students will use to perform
the communication functions, through the strands of listening, speaking, reading,
and writing. As they progress, students can be expected to show an increasing
sophistication in their Chinese language skills, and to use Chinese more and
more accurately in a wider range of contexts.

The Strands

In the learning framework, the strands at each level consist of oral language
(listening and speaking) and written language (reading and writing). However,
useful and logical connections can also be made when the achievement objectives
are grouped as receptive (listening and reading) and productive (speaking and
writing).

Receptive Language

Receptive language objectives include understanding the global meanings of
spoken or written language (“getting the gist of it” without necessarily
recognising individual words), and recognising detail in spoken or written
passages (drawing specific and appropriate meaning from the passages).
Receptive language arises from listening and reading.



Listening

Listening objectives include:

¢ understanding and responding appropriately in a conversational context;

¢ getting the gist of spoken language;

¢ recognising detail and drawing specific meaning from information in spoken
language.

Reading

Reading objectives include:

* getting the gist of written language;

* recognising detail and drawing specific meaning from information in written
language.

Productive Language

Achievement objectives for productive language describe progressive levels of
fluency and accuracy in oral and written language, and greater competence in
making oral and written presentations. Productive language arises from
speaking and writing.

Speaking

Speaking objectives include:

* speaking fluently and with increasing accuracy and complexity;
* conversing in social exchanges with increasing competence;

* speaking to an audience with increasing competence.

Writing
Writing objectives include:

* writing with increasing fluency and accuracy;
* adapting text, writing pieces based on models, and using different genres.

Suggested Socio-cultural Aspects

The historical and social aspects suggested in this curriculum statement define a
minimal cultural content. Although cultural aspects are described at each level,
the ideas presented are not exhaustive, nor are they exclusive — they can apply
at any level. Depending on students’ interests and the resources available,
teachers should try to broaden and vary the cultural content of their teaching.
They should also keep their knowledge of Chinese culture up to date. It is
important to compare the New Zealand experience with that of other cultures. It
is also desirable to link the socio-cultural aspects to the communication functions.

Suggested Structures and Vocabulary

Structures and vocabulary are suggested to indicate the linguistic content
expected at each level. These lists should be read in conjunction with the
achievement objectives and the suggested socio-cultural aspects. Teachers are
not required to keep strictly to the content of the consecutive levels as it is



presented in this curriculum statement. The structures and vocabulary are only
suggested, not prescribed, and teachers should feel free to modify and expand
these to match the resources available and meet their students’ needs.

Suggested Learning Activities

The suggested learning activities introduce and reinforce functions, culture,
structures, and vocabulary at each level. As starting points may vary for learning
Chinese in New Zealand schools, teachers of younger students (form 1 and
below) will need to present learning activities which are suitable for the ages of
the children they teach. Similarly, teachers of older students will need to adapt
and interpret the curriculum to meet their needs. Examples of possible learning
activities suitable for different age groups have therefore been included in this
statement. Wherever possible, the learning activities should be tailored to suit
students by acknowledging and including their backgrounds and cultures. When
teachers modify learning activities to match the needs, interests, and
backgrounds of their students, the programmes become more enjoyable and
meaningful.

Suggested Assessment Activities

The suggested assessment activities arise from the suggested learning activities.
They provide ideas for measuring language learning in realistic communicative
situations. Typically, teachers’ assessments will be ongoing, providing
immediate, frequent, and regular feedback, to enable students to develop their
language skills. Assessment will include teachers” informal observation of
classroom learning as well as end-of-unit tasks designed to measure and record
the acquisition of skills. Assessment can be included in both class work and
homework.

Students should be encouraged to monitor their own progress, using peer-
or self-assessment strategies and teacher-designed tasks in a range of learning
situations and contexts. These tasks include pair work and self assessment using
specific criteria to check their own progress.

Assessment should be based on activities which measure skills in
communicative contexts. All forms of assessment should be regarded as
diagnostic, providing students with constructive feedback and helping teachers
to evaluate the effectiveness of programmes. It is important for teachers to
ensure that assessment procedures are explained clearly, so that students
understand them.

Assessment is a continuing process which measures the development of
knowledge and skills against the stated objectives. Assessment should:

* motivate learners;

* evaluate the effectiveness of both teaching and learning;

* diagnose and monitor learners’ strengths and weaknesses, to provide
information for future programme planning;

* provide feedback to students, parents, school administrators, and the wider
community.




Teachers are advised to:

* talk regularly and informally with students about their progress, their needs,
and the kind of help they require;

* help students develop peer- and self-assessment strategies;

* observe and record the progress of individual students (for example, by
preparing individual learning profiles).

Students should be encouraged to:

* measure and record their progress on checklists showing achievement in
terms of what they can do with the language;

¢ reflect on what and how they have learned, so that they can understand the
learning process better and work more effectively towards their language
learning objectives;

* maintain folios of their work, including samples of written language, tapes
recording progress in oral language, and language-related projects.

Assessment tasks should reflect the situations, the expected language content,
and the purposes for which skills are used in everyday situations. Assessment
should measure both communicative competence and linguistic accuracy, and
should allow for a range of students’ responses, rather than anticipating strictly
predetermined language content.

When assessing progress and achievement, the emphasis given to the four
strands should reflect the balance of class activities, the particular needs of the
learner, and the stage of language learning. For example, class programmes will
often focus on oral language (listening and speaking) in the early stages and
move on to written language (reading and writing) later, so assessment
procedures may need to reflect this sequence.



Characters

To help students achieve success in the early years of the implementation of this
curriculum statement, the number of characters has been kept relatively low. At
each level, a distinction is made between the productive and receptive use of
Chinese characters. At level 1, for example, students can be expected to
recognise up to 35 characters and write up to 20 from memory. By level 5, they
should read approximately 280 characters and write up to 170 from memory. At
level 8, they should read up to 600 and write up to 350 Chinese characters.

Teachers whose students readily achieve these suggested targets can
encourage their students to increase their knowledge of characters through
learning from the environment (for example, restaurant menus or friends’
names), and by learning compounds and families of words, or words which have
the same radical, and so on. Teachers can prepare materials written entirely in
characters for their students, with the Pinyin for all characters which the students
do not yet know written above the Chinese characters. This simple technique can
dramatically increase the complexity of the material which students can manage.

It is important at every stage that both teachers and students see Pinyin as a
tool, one which is useful for learning but which should be set aside whenever
possible in favour of the characters.

If they are to succeed with Chinese characters, students need to practise
writing them daily, both at home and in class. They need support in learning the
correct stroke order, and they need a classroom environment which is saturated
with characters. Students can make labels, in characters and Pinyin, for all
common classroom objects. They can be encouraged to make their own sets of
flash cards which include every character they have encountered. Teachers can
help students to remember their Chinese characters in a variety of ways — by
giving memorable interpretations of the origin or meaning of the characters, by
inventing mnemonic devices, by ensuring that students practise writing
meaningful phrases and short, complete sentences, and by providing tasks for
which the ability to read or write the Chinese characters is an integral part of the
activity.




Programme Planning

Schools and teachers should work through a logical series of steps to create
successful school and classroom programmes in Chinese. It is suggested that
teachers:

* incorporate the philosophy and aims for learning Chinese as set out in this
curriculum statement;

* identify the needs, interests, and prior language experiences of learners, and
any special requirements or school policies relating to language learning;

* look at the long-term programme, considering the school-wide language
programme (for example, the sequencing of levels, timetabling, possible
national examinations), and possible links with programmes in other learning
institutions), as well as the short-term programme (for example, the term
programme, the weekly plan);

* identify the achievement objectives from the relevant strand or strands;

* establish short-term objectives for each unit;

* decide on suitable themes;

* develop appropriate topics within the main themes to provide a balanced
learning programme;

* select and gather suitable resources;

¢ select or develop suitable learning activities to enable learners to combine and
apply the four strands for meaningful communication, together with specific
content such as structures, vocabulary, and cultural and general knowledge;

* prepare communicative exercises to reinforce structures and vocabulary;

* select or create appropriate assessment activities;

* develop a homework plan to encourage language study outside the classroom;

* evaluate the learning programme against the objectives;

* consider the sequence or progression of the main themes and topics;

* look for ways of connecting language learning with other curriculum areas or
specific subjects, to enhance integrated learning (for example, with history,
geography, music, or food preparation);

* consider the cyclical development of functions, activities, structures, and
vocabulary to provide opportunities for reinforcement, consolidation, and
extension of language skills and usage.




An Approach to Programme Planning

The diagram shown here illustrates one possible planning process, with many
possible starting points.
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The National Qualifications Framework
and Unit Standards

This curriculum statement is the guiding document for the development of a
teaching and learning programme. It also provides the basis for developing unit
standards, which are the “building blocks” of the National Qualifications
Framework. These unit standards are not units of work in themselves; their
function is to specify standards of assessment.

Assessment for the National Qualifications Framework should be integrated
with learning, and will generally be done within the school, by the teacher. The
New Zealand Qualifications Authority will provide advice on appropriate
assessment procedures to be used for this purpose.

Unit standards for schools encompass levels 1 to 3 of the National
Qualifications Framework. These qualification levels equate to levels 6, 7, and 8
of the New Zealand Curriculum Framework.



Levels 1 and 2: Emergent Communication

By the end of level 2

learners can understand language that contains well-rehearsed sentence
patterns and familiar vocabulary, and can interact in predictable
exchanges. They can read and write straightforward versions of what they
have learned to say. They are aware of and understand the typical cultural
conventions that operate in interpersonal communication. Although they
may be enthusiastic participants in class, learners may still be reticent
about using Chinese outside the classroom.




Chinese in the New Zealand Curriculum
Level 1: Emergent Communication

Achievement Objectives

The communication functions illustrate the communicative competence students should
have at level 1. The language level indicators illustrate the linguistic competence students
should show while performing the communication functions.

Communication Functions
Students should be able to:

» greet, farewell, and thank people;

¢ introduce themselves and others;

¢ ask for and respond to simple
personal information;

* identify people, things, and some
animals;

* recognise and respond to simple
classroom instructions;

* use numbers 1-10.

Examples

Ni hao! / Zaijian! / Xiéxie ni.

Hhig |/ HR ) JHEBAR -

W shi Wang Lanlan.

FRAEZLZ o

Ni ji sui le?

HRILET?

Zhe shi shui (shéi)? / Zhe shi wo yéye.
X AR [/ EREFF o
Qi li! / Qing zuo.

I /He e

W6 hui shii y1 ér san si wii.

e ——=ZwW4h o




Language Level Indicators

In personal and familiar contexts, students should be able to:

Listening Reading

* understand and respond * identify the Pinyin alphabet,
appropriately (in words or actions) combinations of Pinyin letters,
to simple words and phrases; accents, tone marks and their

* get the gist of phrases and short associated sounds, and some
sentences; radicals and characters;

¢ recognise and understand key * recognise and respond to simple
words in simple phrases. words and phrases in personal

and familiar contexts;
* recognise up to 35 Chinese

characters.
Speaking Writing
* approximate tones, pronunciation, e write Pinyin letters, tone marks, some
and intonation by imitating sounds, radicals, and simple characters;
simple words, names, and phrases; e write up to 20 Chinese characters.

* respond appropriately to simple
set phrases, questions, or visual
stimuli.

Suggested Socio-cultural Aspects

Where Chinese is spoken ® Birthday and festival customs * Endangered
species in China, such as pandas * Greeting people formally and
informally ¢ Geographical variations in the language * Symbolic
animals in Chinese culture, for example, lions at the doorway, dragon
dances * Descriptions of traditional Chinese festivals ® Comparing
classrooms in New Zealand with those in China



Suggested Structures and Vocabulary

Greetings

Ni hdo! / Ni hdo! / Ni zdo! / Ni zio!
e /AR /R ARF
Ni hdoma? / Wo hén hdo, xiéxie.
RIFG | ) KR, o

Laoshi, nin hdao! / Laoyéye, nin hao!
X0, BT [ 255, HF)

Saying goodbye
Zaijian! / Mingtian jian!
ARL! /ARR!

Saying sorry
Duibugi. / Méi guanxi.
ARk [ BEER

Thanking and responding

Xiexieni. / Bu yong xié.

Witk o / R A#

Introducing themselves and others
Nishi....? /W& shi Wang Lénlan.
hE .7 [ RREZE

Tashi....? / Ta shi Bai laoshi.
%, . AE'Y 2P

ni /wd /ta /ta /nimen /wOmen /tamen

h /& /R [ [N /&M /e

Asking for and giving personal details
Ni xing shénme? / W0 xing Wang.
thetta?  /RBE -

Ni jizo shénme? / W jido Wéng Lanlén.
w2 [HEMEZZ .

Ni ji suile? / W0 shi sui le.
"RFET? [RTFT -



Ni jia li youji kdurén? / Lit1 kou rén.
HREEZAILBA? /AOAc

.....

HREAHLA? /BE, BB, —AaE, —ANEH -

Identifying people, things, and some animals
Zhe shi shui (shéi)? / Zhe shi wo yéye.

iR 7 [ERBFF o

Zhe shi shénme? / Zhe shi sha.

ERH2Z2? /JAREH

zhuozi /yizi /bi /xiangpi /chizi /shabao
2F /4T /£ /BRE /RT /¥E

Na shi shénme? / Na shi gou.
MELA2?  /BRA -

mao /tuzi /héuzi /ji /nid /yéng /daxiang
#®/RT /BT /% /F /F /KR

Using numbers

W0 hui shii yi ér san si wii, ni hui shii lit1 g ba jiti shi.

FAHK——=Z0E - hoESLAHRLT -

ling, yi, er, san, si....jilshijid, yi bai
T —. e E, B oaca t+H, —&8

Calling the roll

Chén Xidoming. / Dao!
Bds 8 o /%) )

Using simple classroom instructions
Gai shui (shéi) le? / Gainile! / Gaitale!
wIRT ? [EART ) /EART
Duibi dui? /Dui. / Bidui.

PRz ? /R e /AR

Hén hao. / Feichang hao.

PR o JEFTH -

Qili! /Qingzud. /Qingijin.
a ] /i /I HE

Qing anjing! / Dashéng dian. / Zai shuo yici.
wE#H! /KEE- /BH—K o



Suggested Learning Activities

Students could be learning through:

L ]

L ]

watching videos about China;

sharing what they already know about China and the Chinese language;
labelling cities, rivers, mountains, and provinces on a map of China;
making a poster about China;

identifying modern Chinese from a selection of languages heard on a tape;

reinforcing their knowledge of the association between Chinese sounds and
Pinyin spelling, as they practise using tones and tone marks;

listening to a simple song which contains words and phrases they have
learned;

role-playing, taking turns at introducing and greeting people;

talking about themselves and family members, their names, ages, and
relationships;

practising using numbers by asking each other’s ages or phone numbers;
playing a communicative game which involves apologising, thanking people,
and responding appropriately;

practising reading aloud in small groups, taking turns around the circle;
playing Simon Says with classroom instructions;

labelling things in the classroom (with the teacher’s help);

making big posters featuring useful phrases in Chinese, for classroom use;

answering the roll every day and responding to classroom instructions in
Chinese;

contributing to a class diary which includes writing in Chinese;
practising writing Chinese characters with correct stroke order;
working on a group project about Chinese birthday and festival customs;

making “character cards”, which students may keep on a key ring, as an aid to
memory;

practising word processing and computer-assisted learning in Chinese.



Suggested Assessment Activities

Teacher Assessment

Teachers could assess students’ progress when students are:

matching pictures with words (reading, writing);

responding to statements spoken by the teacher in Chinese, marking them
either “true” or “false” (listening);

role-playing dialogues in which people are introduced (speaking, listening);

listening to a tape and ticking the appropriate response to certain statements
or questions (listening);

selecting the appropriate words or characters during a cloze test (writing);
writing ten characters, from dictation, with correct stroke order (writing).

Peer Assessment

Students could monitor one another’s progress when they are:

Self Assessment

Students could monitor their own progress by:

using bilingual vocabulary and phrase tests;
taking part in guided dialogues;

doing question and answer tests together;
doing substitution exercises together;
working on a computer together.

using a checklist like this one.

I can introduce myself.

I can introduce my friend.

I can count to ten in Chinese.

I can say my telephone number.

I can identify ten radicals.

I know the names of two rivers in China.
I know the names of five cities in China.



Chinese in the New Zealand Curriculum
Level 2: Emergent Communication

Achievement Objectives

The communication functions illustrate the communicative competence students should
have at level 2. The language level indicators illustrate the linguistic competence students

should show while performing the communication functions.

Communication Functions
Students should be able to:

¢ ask about and respond to
personal information about
themselves and others;

e use numbers 0-100;

* recognise, express, and enquire
about the relationships between
people and the ownership of
things;

* identify places and things;

* state the location of people
and things;

e use time, days of the week, months,
and years;

* give simple descriptions of the
weather.

Examples

Ni shi nd gu6 rén?
RATREA ?

Ta qishiba sui.
LB e AN

W6 you liang ge méimei.

AA @A TR o

Zhe shi wo de jia.
EAKHE o
Wang laoshi zai nar?
Z ALY
Jintian shi xingqi yi.
HLRREH|— o

Jintian tiangi hén hao.

AR RARAT o




Language Level Indicators

In personal and familiar contexts, students should be able to:

Listening

understand and respond
appropriately to phrases and
simple information;

get the gist of simple dialogue
and information;

recognise and understand key
words or phrases in simple
dialogue and information.

Speaking

speak simple words and phrases
with increasingly accurate tones,
pronunciation, and intonation;
initiate and respond in brief
conversations using learned
words and phrases.

Reading
» get the gist of simple dialogue

and information;

recognise and understand key
words and phrases in simple
texts;

recognise up to 75 Chinese
characters.

Writing
* write simple phrases and

sentences;

write simple words and phrases
from memory;

write up to 50 simple Chinese
characters with correct stroke
order.

Suggested Socio-cultural Aspects

The Chinese system of names and titles ® Using polite forms for elders
¢ Gestures — differences in body language ® The one-child family in
China * Perception of time, seasons, and weather ¢ The art of Chinese

calligraphy ¢ Ownership of property




Suggested Structures and Vocabulary

Asking about age and nationality

Ni duo da? / W6 shi ér sui. Nine?
hEER? /ERT=F% - FR?

Ni meéimei ji sui? / Ta san sui.

PRI ILE ? /=5 -

Nin dub da nidnji? / W sishiliti sui.
BEXFRL? /KRETFY -

Ni shi na gu6 rén?
RATREA?

Wo shi Xinxilan rén. Ni ne?
KAHTH LA o RR ?

W b shi Xinxilan rén, wo shi Yinggud rén.

KRR EBLZA, RAXBAA

Nimen shi Zhonggué rén ma? /Shi. / Buashi.

FRNAP EAD? /R e [T e
Ni zhit zai nér (na 1i)? / Wb zh1 zai Huilingdin.

RAEETIL (ML) ? /RELALERA -

Méigué /Ribén /Fagué /Dégué / Xinjiapo / Malaixiya
£8 /BA /%8B /&B /B /  BABE

Asking about occupation

W0 shang xiadxué. WOo shi xidoxuésheng.
ﬁl};\# o ﬁﬁl]\%io

Jiéjie shang zhongxde. Ta shi zhongxuéshéng.
pLEEE g WRTFE -

Ni mama shi ldoshima? / Bua shi. Ta shi yishéng.
RBBRELITDH? /AR HREE -

Ni baba zud shénme? / Ta shi liish.
hREEMML? /AR -



Asking about possessions
W jia you san kou rén.

RRAZOA -

W6 you liang ge meimei, yige didi.
AR BNRK, —AFHF
Niyou gégema? /You. /Méiyou. /WO méiyou gege.
CAEFFD? /K [EA- /EREATT
Zhe shi shui (shéi) de shii?

X AEREH?

Wode. /Nide. /Ta(Ta)de.

Ko /IRE o /te (M) & o

Nimen de. / WoOmende. / Tamen de.

RANEy o /HEANE o /AT o

Identifying people, things, and places

Ta shi shui (shéi)? / Ta shi wo baba.
o % 7 /R BREE

Naming parts of the body
Zhe shi shénme? / Zhé shi shou.
ERMAA? JERF o

bizi /zui /érdud /yanjing /méimao / téufa

®F /% /FR /R /B & / kK

Identifying colours
Zhe shi shénme yanse?

XEALZBRE ?

Héngse. /huéng /lan /1i / hei / bai
g o /& /K /% /R /a

Identifying places
Zhe shi shénme difang?
XA LT ?
Zhe shi wo (de) jia.
ERE (89) Ko




Zhe shi nar?

i I ?

xuéxiao /jiaoshi /caochang  / tingchéching
FR /RE /B /15 &5
Asking where

Xido gou zai nar (na Ii)? / Zai jia li.

N ETRIL (FE) ? O JERE o
Wo de bi zai nar? / Zai shubao 1i.

KOLELETRIL? /EFOE o

Wang laoshi zai nar? / Zaijiaoshi li.

EXFAEMIL? /EREEZ -

Using time words and expressions

Jidianle?  /Yi didnle.

RET? /—&T -

sandidn /sandianyiké /sandidanban /sandidnsishiwi /sididn
Z& JEA—=H [JEAF VA by A /8 &

Jintian shi xingqt ji? / Jintian shi xingqi y1.
ARREHLY /SREEH— -

xingqier /xinggisan /xingqisi /xinggiwu /xinggilit / xingqiri (tian)
EH=— /EH= /EHw /EHE  /EHx  /EHB (X)
Ni de shéngri shiji yuéji hao? / Jiti yueé litt hao.
RO EBRITLALET?  /IAFT -

Ni shi nd nidn chashéng de? / Yijiti ba wi nidn.

RETARF i & 8 2 /—HNEHF o

Talking about weather
Jintian tiangi hén hdo. / hénléng /re
SRRAMBIF - RA /

Jintian xiayt.  / xia xué / guafeng

AXTF@e /TE /8K



Suggested Learning Activities

Students could be learning through:

filling in the information gaps on a worksheet after reading, or listening to, a
description of a person (nationality, age, occupation ...);

role-playing dialogues in which personal information is exchanged, for
example, meeting someone at a friend’s place, meeting a visitor from another
country, or meeting a new student in the class;

listening to descriptions of people and their possessions, then saying who is
likely to own which things;

making a “chain drill” — in random order, each person names one of their
own possessions, and asks someone else what belongs to them;

matching Chinese characters and phrases to words and phrases in Pinyin
and/or English;

colouring a picture according to directions given in Chinese;
role-playing, asking where things are and giving answers;

doing a survey of all students in the class, for example, asking how many
people have a dog, brothers or sisters, grandparents, and so on;

learning the Chinese words for parts of the body and face;

asking and giving the time, date, month, and year;

taking turns to write the day’s date and weather on the blackboard;

learning how Chinese characters are formed and practising drawing radicals;
making posters which show useful Chinese words and phrases;

learning a simple Chinese poem or song;

using a glossary;
practising Chinese word processing and computer-assisted learning;

putting their birthdays in chronological order. The students stand in a circle
with a ball, one student names (in Chinese) the month in which she or he was
born, then throws the ball at random to another student, who names their own
birth month, and so on. The task of the group is then to recite these months in
Chinese, in chronological order.



Suggested Assessment Activities

Teacher Assessment

Teachers could assess students” progress when students are:

listening to a Chinese conversation on tape, then filling in the gaps in a
written version of the same conversation (listening, reading, writing);

marking statements in Chinese “true” or “false” after looking at a picture or
reading a passage (reading, writing);

reading a passage which is mainly in Pinyin but includes some Chinese
characters, then completing a multiple-choice exercise based on it (reading,
writing);

offering and accepting imaginary drinks (listening, speaking);

giving a simple talk introducing themselves or someone else (speaking);

working with a set of pictures, in pairs, with one student describing one of the
pictures and the other identifying the correct picture (speaking, listening).

Peer Assessment

Students could monitor one another’s progress when they are:

using bilingual vocabulary and phrase tests;
taking part in guided dialogues;

doing question and answer tests together;
doing substitution exercises together;
working on a computer together.

Self Assessment

Students could monitor their own progress by:

using a checklist like this one;

I can state my age and nationality.

I can label parts of the body on a drawing.

I can say the days of the week.

I can say and write years, months, and dates.

I can say where things are.

I can write 35 Chinese characters.

I can tell a friend what year they were born into in the Chinese zodiac.

keeping a file of their own language work.



Levels 3 and 4: Survival Skills

By the end of level 4

learners can cope with a variety of routine situations when visiting
Chinese-speaking countries or when dealing with Chinese speakers in New
Zealand. They can use familiar language with some flexibility and pick up
some new language from its context. They can read and write simple notes
and fill out most parts of simple forms. They can understand and make
use of many of the customs and beliefs of the Chinese culture. Although
their confidence is growing, they may still be hesitant about talking to
native speakers in some situations.




Chinese in the New Zealand Curriculum
Level 3: Survival Skills

Achievement Objectives

The communication functions illustrate the communicative competence students should
have at level 3. The language level indicators illustrate the linguistic competence students
should show while performing the communication functions.

Communication Functions Examples

Students should be able to:

describe themselves and other W bi pang.
people; AR -
recognise descriptions of Ta de téufa chang ma?
themselves and other people; by k XK ?
describe places, animals, and W0 de jia hén da.
things; KO EIREK -
understand, state, and ask W6 zht zai Béijing.
about the location of people, HFAAEELT -
places, and things;

recognise, express, and ask Woeéle.

about how they and others feel; HEHT o

recognise, express, and ask

Ni xthuan shénme?

about likes and dislikes; -8 A
understand and talk about Mingtian wo you shi.
when activities take place; WERAF -
offer, accept, and refuse things. Ni chi chdomian ma?
Ret X & 5 ?
Bu chi.

Kot o




Language Level Indicators

In a range of personal and familiar contexts, students should be able to:

Listening

* understand and respond
appropriately to dialogue and
information in simple language;

» get the gist of longer dialogue
and information;

* recognise and understand detail
in longer dialogue and simple

language.

Speaking

e speak a range of words, phrases,
and sentences with increasingly
accurate tones, pronunciation,
and intonation;

¢ initiate and respond
appropriately in brief
conversations, using variations of
learned words and phrases;

¢ use simple language to give brief
presentations.

Reading

¢ get the gist of longer dialogue
and information;

* recognise and understand detail
in longer dialogue and simple
language;

¢ recognise up to 135 Chinese
characters.

Writing

* write a range of words, phrases,
and simple sentences with
increasingly accurate formation
of characters, use of tone marks,
and Pinyin spelling;

¢ apply knowledge about
vocabulary and structures to vary
phrases and sentences;

¢ write up to 85 Chinese characters.

Suggested Socio-cultural Aspects

Sports ® Martial arts ® Recreational activities ® Costumes of minority
cultural groups * Famous places and people in China * Regional
differences in the use of language e Differences in how people in China

and in New Zealand talk about weather




Suggested Structures and Vocabulary

Describing themselves and others
Ta gaoma? /Tahéngao. /Tabugao.
fodeh? /HeikE e /MR F e

gao /& /pang /shou /ldo /nidnqing / piaoliang / haokan
o/ /M R /E /R /RE /HA

Ta de téufa chang ma? / Hénchang. / Buchang. / Hénduan.
ey kA K5 ? /K e /RK e /ARAR e
Na ge duan téufa de niihaizi shi shui (shéi)? / Na shi Lanlan.
AR KK T AR /RR L2 o
duan téufa / zhitéufa /judn téufa

#AE /EHEXKR /EKRAK

Ta de maoyi shi shénme yansé de? / Hongse de.
ot LR AT 2 HE 6 ? /4 & 4 -

nide /tade /womende / nimende /tamen de
ey /fey /&M /MRine /N

shangyl /qunzi /duanka /maozi / xié

rx /BT /EH /18 F /¥

Describing places and animals
Wo dejia hénda. /xiao / piaoliang / shafu
AROFRK = /b /ER /4T R

Wa jia you yi ge kéting, liang ge woshi.
REA—ANET, BARE -

shifang / chifang /césud / yangtai
5 /BE /WM /e

Ni jia you shénme dongwu?  / Wéjia you liang zhi mao.

hCEHT 258 ? VX% N D8

gou /zha /nid /yang /ji /ya /nido
SV SV VA /% /5

W0 you yi zhi mao, wo de mao hén ké ai.

BA— R, BHBHBRETE -

Ta you yizhi gou, ta de géu hén xiong.

WA —RH, teth R R -

W6 you san pi md, wo de ma hén da.

AAZEL, RHHHRK -



Giving one’s Chinese birth sign
Ni shii shénme? / W6 shii hou, ni ne?

wEA2? /RBK, RR?

shi /nit /ha /tu /léong /shé /ma /yang /héu /ji /gou
A /4 /R /% /£ /¥ /B /F /& /B /R

Asking about the location of people, places, and things
Ni zhti zai ndr? /W zhi zai Béijing.
RAEETEIL? /T RAEERT o

Ta zai nar shangxué?

W AER)L B ?

Ta zai Huilingdiin Zhongxué shangxué.
EEXATFLE -

Nimen zai nar chifan? / Women zai jia Ii chifan.
BRATETRILeLIR 2 /HRMER LR o

W0 de shabao zai nar?

H69 B E£)IL?

Zai zhuozi shang. / xia (xiamian) / gidnmian / houmian
ExFL- /T (FT@E) /W& /J&
Zai mén houmian.

ENB&E o

Dianhua zai nar?

w15 7R IL P

Zai zher. / Zainar.

AE )L JEFI -

Giving simple directions
Cesud zai nar?

Jm By A2 F )L ?

Zai zudmian. / Zai youmian. / Zaigidnmian. / Zai houmian.

Ehk@e JEA®- /EWN@- /ETE &

Zai l6ushang. / Zai l6uxia.
E#Ee JEBRT-

Zai kéting duimian.

AEFE o

/ zha
/¥




Zai woshi pangbian.

BEEEF D -
yéuji / yinhang / shangdian / dianyingyuan / gongyuan
oA /BAT /BE /L BR /28

Recognising, expressing, and asking about feelings
Ta zénmele? /Taéle.

EZT ? /MKRT -

kéle /leile /bingle /shénggile /bugaoxingle
BT /BT /AT /ERT /A&HAT

Wohénléng. /hénrée /héngaoxing / hénshéngqi / hén haipa
HARA o SRR /RFHH IR AR, /ARE 1

Zhe bén sha zénmeyang? / Hén you yisi. / Hén haokan. / Hén nan dong.
BAFELHR? /A EE o JRIFA - /1R A 1

Recognising, expressing, and asking about likes and dislikes
Ni xihuan shénme? / W6 xihuan kan shi. Ni ne?

wERMAL2? /RERAH R ?

W6 xihuan chi Maidanglao.

RERLE ST -

Ni bu xihuan shénme?  / Wo bui xthuan kan dianshi.

A ERH2? /BT ERAEA -

Ni zui xthuan shénme?  / Wo zui xihuan da pingpang qit.

R ERH 2 ? /R R ERATE EIHR o

Ni zui bu xihuan shénme? / W0 zui bu xihuan xi wan.

RERERHA L ? [ HIE R EREH -

Talking about when activities take place
W6 you mingtian de dianyingpiao.

AHARGEYE -

Mingtian wo you shi. W6 houtian qu.

AREAF - KB R &

Jintian shi xingqi yi. Zudtian shi xinggi tian.  Qidntian shi xingqu liti.
HAREEH—- HRIEHRK - MRREEMS o
Shangxingqi yi shi ji yue ji hao?  Xiaxingqi yi shi ji yue ji hao?
LEH-—RLALT? TER—RLALT?



Accepting and refusing things
Ni chi chdomian ma?
et X & G ?

Biichi. Yoéu Maidanglao ma?
Feto REEFB?

Méiyou. You Regou.
RA o AEH -

Money

Reégoti dudshdo gian?  Yi ge liangkuiai wii.

e E O DA - e —ANBHRE o

yifén, erfén, lidngfén.....jitfén, yimdo, yimdoyi, yimado ér,
—&, =&, AE . e, —&, —4&£—, &=,
yl mdo san ...... yi mdo jiti, lidng mdo ...... jit mdo,  yikuai, yikuaiysj,
— R s —&u, &L ... i, —3; —k—,
yi kuai er ...... yi kuai jit,, lidng kuai

= reann —RMN, FHHE




Suggested Learning Activities

Students could be learning through:

working in pairs to describe one another, or a picture, using words and
phrases which they have learned;

reading a description of a person, then drawing that person;
listening to a description, then identifying the person described;

acting out emotions so that others can guess, and say in Chinese, which
emotion is being shown;

listening to instructions in Chinese, then locating places on a map;

working with partners or in groups to create a short dialogue, asking and
giving directions in Chinese, then presenting their dialogue to the class;

identifying (in Chinese) the emotions shown by people in pictures;

writing simple captions, in Chinese characters, for pictures;

making cartoons, and filling in the bubbles in Pinyin and Chinese characters;
making a survey of the likes and dislikes of class members;

miming sports activities so that others can guess, and say in Chinese, which
sport it is;

making a poster showing Chinese birth signs;

role-playing a conversation in a shop;

taking turns writing in a class diary (with details of numbers attending class,
weather, language activities, and so on) and reading it to the class;

talking about the weather;

comparing and matching printed characters and brush characters;
recognising radicals, and learning how to use a Chinese-English dictionary;
making posters featuring useful phrases for the class;

singing a traditional or pop Chinese song;

memorising a simple Chinese poem;

practising word processing and computer-assisted learning in Chinese;

practising measure words, for example, & — A& # o KA —A bk kk o



Suggested Assessment Activities

Teacher Assessment

Teachers could assess students” progress when students are:

matching Chinese characters or Pinyin with places on a map and writing the
Chinese names in the appropriate places (reading, writing);

reading a passage in Chinese, and answering questions about it in English
(reading);

interviewing each other, in pairs, about their likes and dislikes (listening,
speaking);

listening to a spoken description of where things are and showing
understanding by answering questions in English (listening);

fitting appropriate Chinese adjectives to pictures of happy, sad, bored, or
angry people (reading, writing).

Peer Assessment

Students could monitor one another’s progress when they are:

Self Assessment

using bilingual vocabulary and phrase tests;
taking part in guided dialogues;

doing question and answer tests together;
doing substitution exercises together;
working on a computer together.

Students could monitor their own progress by :

using a checklist like this one;

I can describe a friend.

I can say “I like ...” and “I don't like ..."”.

I can talk about my feelings.

I can recognise and use position words.

I can ask about prices in Chinese.

I can identify radicals in characters I have learned.
I can write fifty characters.

keeping a file of their own language work.



Chinese in the New Zealand Curriculum

Level 4: Survival Skills

Achievement Objectives

The communication functions illustrate the communicative competence students should
have at level 4. The language level indicators illustrate the linguistic competence students
“should show while performing the communication functions.

Communication Functions
Students should be able to:

* recognise, enquire about, and

express ability or inability;

* understand, ask about, and
express future plans;

* ask for and respond to information
about events in the present
(routine activities);

* understand and talk about where,
when, and how often activities
take place;

* ask for and respond to simple
directions;

* ask for and give simple information
on the telephone;

¢ understand and use measure words.

Examples

W6 hui xiaqi.

Ke TH -

Ni xidng shénme shihou qit Zhonggué?
a2k E T E?

Ni méitian ji dian gichuang?

AR IUE R K ?

Ta zai xuéxiao chi wufan.

4o 4 AL LA o

Bangongshi zai tishiigudn pangbian.
ANEEBEEF AL

Wi, nin zhao shui (shéi)?

", B

Baba chuan yi jian bai chenyi.

EEF—Ha#HR -




Language Level Indicators

In a range of personal and familiar contexts, students should be able to:

Listening

understand and respond
appropriately to more complex
dialogue and information in
simple factual and expressive
language;

get the gist of more complex
dialogue and information;
recognise and understand detail
in simple factual and expressive

language.

Speaking

speak confidently and with
increasingly accurate tones,
pronunciation, and intonation,
using learned words, phrases,
and sentences;

initiate and maintain brief
conversations using simple
factual and expressive language;
use simple descriptive language
in brief presentations.

Reading

get the gist of more complex
dialogue and information;
recognise and draw meaning
from detail in longer dialogue,
and understand detailed
information in simple factual and
expressive language;

recognise up to 200 Chinese
characters.

Writing

write brief passages using simple
sentences with increasingly
accurate use of tone marks,
Pinyin spelling, and formation of
characters;

apply knowledge about
vocabulary and structures to
create simple text;

write up to 120 Chinese
characters.

Suggested Socio-cultural Aspects

Differences between New Zealand and Chinese schools and education
systems e Students’ life in China ¢ Shopping in China e Chinese food
* Traditional Chinese games ® Traditional Chinese clothes ¢ Legends
and myths ¢ Differences in the word order of the cardinal points of the

compass




Suggested Structures and Vocabulary

Expressing ability and inability

Wo hui xiagi. / W6 b hui ti zdagqia.
ARaTH e /RRLHPRK -

Ni hui changge ma? / Wo hui.  / W bd hui.
e gikg ? /&2 [ERRE
Ni hui bt hui gim&?  / W0 hui yi didnr.
hara®Wh? /He—&L-

Ni gi de hén hdo!  Nali, na li. / W6 gi de b hao.
B FRF ]! ME, HE o /EHHARE -

Using de to make an adverbial phrase
W ai tdnqin, wo tan de hén hao.
RERE, KBRS -

Ta ai da paiqit, ta da de bu cud.

g ATHEK , AT -

Lénlan bu ai yéuyong, ta yéu de bu hao.

L2 REHE, WHRRE o

Expressing intentions and future plans
Ni xidng shénme shihou qui Zhongguo?
Rt 2EEFE?

W0 xidng mingnian qu.

ABWF % -

Ni xiang zuo (gan) shénme?

RBHE (F) 47?

W6 xidng kan dianshi.
KBAE LM

Tayaoqunar? / Tayao qu tishaguan.

X IL? /MREE HE -

Talking about events in the present
Shénme shihou? / méitian /pingchang
framix? /X /FF

zaoshang /shangwu /zhongwiu /xiawu /wanshang / yigidn
L FEF  PPF /TH /%t / VAR

/yihdu
/YA J&



Ni ji dian shangke? / Zaoshang ba dian.
RIL & LR ? [ ENE o

Ni shénme shihou fangxué? / Xiaw san dian ban.
{‘?%ﬁﬁ{ﬁﬁﬁé? /‘.ij‘—::—aéi-%'.n

Ni méitian ji didan qichudng? / Cha yike qi dian.

TRER JUE ALK ? JE— ALk

Ni pingchéng ji dian chi wufan?  / Shi ér didn ban.

RF T IU SR ? /T =%F

Ni ji dian shuijiao?  / shi dian yigian. /Jiti dian yihou.

IRTU g3t ? /& AT o /ILEVARG °

shangxué / fangxué /shangban /xiaban /huijia / chiwanfan
% /E%F /b AT T E SV A X
zuo gongke  / kan dianshi  / shuijiao

(/RS /A &AL /B K

Ni zai gan shénme? / W0 zai ting yinyue.
WETFHE?  RETHR -

hecha /xiézi /xiaqi /xiéxin /kanbao /shuayd / xiyifu

BE /BF /TH /BE /AR /T /RRR

Talking about where, when, and how often
Lanlan zai nar chi wuifan?

2% 2% fe iR )L F AR ?

Ta zai xuéxiao chi wufan.

3o £ 3 AL AR o

Mama shénme shihou zuofan? / Xiaban yihou.

45 A+ 2 B AR BUR ? [ FTHEVLG o

Ni méixingqi lianxi ji ci gangqin? / San ci.

hGEEZMGEITILKRAET? /=K o

Asking for and responding to simple directions
Qingwen, Li laoshi zai nar?  / Li laoshi zai bangongshi.
wE, FERERIL? /FEFEINE -

wing gian zou / wang zud guai / wang you guai

A A /4 K B /BB W

Bangonshi zai tishaguan pangbian.

haELBEEFD -



Tushaguan zai bangdngshi hé jiaoshi zhongjian.
BEBAEANERKET -

zai dongbian / xibian / ndnbian / béibian / gidnbian / houbian
EARL /WP /i /R /WR /B2

Using a telephone

Wéi, nin zhdo shui (shéi)?

R, BRI

Qingwen, Wéng laoshi zai jia ma?

wE, EXEFERD?

Zai, déng yi xia. / Duibu qgi, ta bu zai jia.
E, F—T /TR, XEEK -

Ta shénme shihou hui 14i?  / Ta ba didn yi gidn hui l4i.
et 2t iEE £ P /M E VAR B R o

Shopping
Qingwen, zhe jian maoyi dudshdo gidn?
wE, LR ETE?

San shi wii kuai jitt méo jit. Nin mai ji jian?

ZTERALN - BEENUH?

Some common words for clothing, including measure words
yijian maoyl / xizhuang /chényi /shangyt / gipao

— AR /BE /[#&R JER /3 #

yi tido kuzi /duanktt /qunzi /lingdai / wéijin

= #* T /s /T /aF /AW

yishuang xié /shoutao / wazi

—x ¥ /F& /HRT

Baba chuan yi jian bdi chényi. / Mama chuan yi jian hua gipéo.

EE€F—Hark- /BB F — A o

Gége chuan yi tido héi duanku. / Meimei chuan yi shuang héng xié.

FIFF—& L4k o [k F — W4 o



Suggested Learning Activities

Students could be learning through:

surveying members of the class to find out what skills they have in sports, the
arts, dance, and languages, then presenting the results to the class;

listening to a taped conversation about times or directions and filling in a
chart with details from the conversation;

selecting a word from a “mystery bag of destinations”, then making a
sentence, using that word, to state a future intention (this is a team game with
time limits);

listening to a taped conversation in which various people talk about their
intentions, and filling in a worksheet to show their understanding of the
conversation;

writing short messages about their plans;

reading a class schedule, timetable, map, or brochure and answering questions
about it;

reading a short passage about someone’s daily routine, then asking or
answering questions about it;

preparing and producing an interview on a particular topic, for example, on
school life or on leisure pursuits or interests, the interviewer asking where,
when, and how often specific activities take place;

writing down instructions (dictated in Chinese) for finding a place, then
following the directions with the help of a map;

matching Chinese written characters and phrases to Pinyin and /or English;

in pairs, practising making a telephone call and leaving or taking a message;

making posters featuring the words for Chinese money and phrases used in
shopping;

role-playing a customer and shop assistant, based on a given model provided
by the teacher;

inviting a Chinese visitor to talk about some well known Chinese dishes, and
memorising their names;

role-playing the parts of customers ordering food in a restaurant;
reading short stories (in English) about China;
practising Chinese word processing and computer-assisted learning.



Suggested Assessment Activities

Teacher Assessment
Teachers could assess students” progress when students are:

* listening to someone making plans for a trip, and plotting the itinerary on a
map (listening);

* using a photograph to introduce their family to the class, and talking about
their daily routines (speaking);

* writing a message about their plans for after school (writing);

* reading a schedule or plan and answering questions in English (reading);

* in pairs, giving and following directions, such as turn left, turn right, go
straight ahead (speaking, listening).

Peer Assessment

Students could monitor one another’s progress when they are:
* using bilingual vocabulary and phrase tests;

* taking part in guided dialogues;

* doing question and answer tests together;

* doing substitution exercises together;

* working on a computer together.

Self Assessment

Students could monitor their own progress by:
* using a checklist like this one;

I can say “I can ...” and “I can’t ..."” in Chinese.

I can say “I am planning to ...” in Chinese.

[ can talk about my daily activities.

I can ask for and give simple directions.

I can ask about prices and write them in Chinese characters.
I can ask for and give simple directions.

* keeping a file of their own language work.



Levels 5 and 6: Social Competence

By the end of level 6

learners are confident enough to seek out opportunities to use Chinese.
They can initiate and sustain a conversation with a sympathetic native
speaker, and speak at some length if required. They can interact flexibly in
familiar social situations and cope with some less familiar ones. They can
use basic language patterns spontaneously. They show a willingness to
experiment with new language and to read independently. They can write
extended passages and simple messages. Their behaviour is culturally
appropriate in most social situations, and they are sensitive to the values
held by Chinese people.




Chinese in the New Zealand Curriculum
Level 5: Social Competence

Achievement Objectives

The communication functions illustrate the communicative competence students should
have at level 5. The language level indicators illustrate the linguistic competence students

should show while performing the communication functions.

Communication Functions
Students should be able to:

* understand, ask about, and express
events or facts in the past;

 recognise, ask for, and express
opinions, giving reasons;

¢ understand, issue, accept, and decline
invitations;

e recognise, enquire about, and express
agreement and disagreement;

e compare and contrast people, places,
and things;

* give and receive congratulations,
thanks, apologies, and compliments.

Examples

Zuétian wo kan le yi chiang
dianying.
HXEAT—H ey -

Ni weishénme bii qu kan
dianying?

TRA LR ERCH?

Zai chi yidianr ba!
Fep— A )Lre )

Hao zhudyi! Wo téngyi!
L& ! ARAE !

W6 bi Lanlan gao.
K223 o

Bt yong keqi.

TRER -

Zhén dui bu gi.

IR FS

Méi guanxi.

e

Ni de Zhongwén zhén héo!
Rt P XA |

Na li, nd Ii.

L, AL o




Language Level Indicators

In familiar contexts, and some that are less familiar, students should be able to:

Listening Reading

¢ understand and respond * get the gist of a range of texts
appropriately to dialogue, containing some unfamiliar
narrative, and information language;
expressed in more complex * identify detail in a range of
language; texts;

¢ get the gist of more complex ¢ recognise up to 280 Chinese
language; characters.

¢ recognise and understand detail in
more complex dialogue and

information.

Speaking Writing

* speak confidently, with ¢ write simple passages using
increasingly accurate tones, more complex language
pronunciation, and intonation, and confidently and with
with increasing fluency; increasing accuracy;

* use more complex language in * write simple passages with
simple conversations to seek some linking of sentences and
information and respond structuring of ideas;
appropriately; ¢ write up to 170 characters.

* use more complex language to
present information and ideas.

Suggested Socio-cultural Aspects

One or two major historical events ®* How apologies are made within families and
between friends ® Useful phrases for special occasions, such as weddings,
birthdays, New Year ® One or two famous writers or artists in Chinese history

* Simple poems and songs * Chinese ways of saying thank you or showing gratitude



Suggested Structures and Vocabulary

Asking about and expressing events in the past
Using time words for past tense
Qimnién ni qiinarle?  / Qunian wo qit le Zhongguo.

EFREMRLT ? /EHFAETFA -

Shang ge ylie ta mai le shénme? / Shang ge yue ta mdi le yi liang che.

EMARETHZ? /EANARET —8 % -
Shangxingi shui (shéi) ldi le? / Shang xingqi Xiaming de ji¢jie lai le.
EEBRBRT? /EEZBDAEMEERT -

Zu6tian ni gan shénme le? / Zudtian wo kan le yi chang dianying.
RAEFHZT? /EREAT—Ha® -

Gangcéi shui (shéi) 1ai dianhua le? / Gangcdi Lanlan ldi dianhua le.
Al AR RET ? /RIA £ 2R EET -

Using time words and grammatical particles
le /Gangcdi Lanlan lai dianhua le. / Zudtian wo kan le dianshi.
T /RAZZRABET - /EREAT LA o

Ta zuo le gongke. / Nichifanlema?  /Chile.
PR T iRk e /IR TH? /oL T -

gud / WO qu guo Zhongguéd. / WO kan guo zhe bén sha.
$ /&FHLTAE- /RALEKRE -

Ta qu guo Changchéng ma? / Méi qu guo.
o & it KRG ? /& Xt e

yigidn / Wéng xiansheng yigian shi laoshi, xianzai shi lishi.
AR /EERAANREN, RERENT -

yihou / Zud wan gongke yihou wo xiang kan dianshi.

Uk /MBEHRABKREA M -

xianzai / W0 xianzai hén mang, bi néng qu gongyuan.

RAE /AALERE, FEELAH -

yijing / W0 yijing chi guo le.
e /RLBeLdT -

zuijfin  / Zuijin mama de shénti hén hao.

KL /LS o S RARIT o



Expressing opinions with reasons
Dawéi da langit zénmeyang? / Ta da de yiban.

RHITERE 2# 7 /AT 8 — & o

Weishénme? / Yinwéi ta pao de bu kuai.

Atz2? /BAEBESR -

Ni weishénme bi qit kan dianying? / Wo kan guio le, méi yisi.

At 2R EAECH? /BAELT, AEER -

Accepting and declining invitations

Mingtian women qu kan dianying hdo ma? / Hao.

ARKMNER CYFD? /3F e
Xinggitian qut gongyuan zénmeyang?

EMREABEH?

Xingqitian bu xing, yinwéi wo yao qu lian zagiu.

EHMRAAT, BARREZHRAK -

Using a telephone

Qingweén, Wang xiansheng zai ma?

wE, TALEED?

Wang xiansheng? Nin da de shi dudshao hao?
IRAE? BHHRESF?

Shi ba ling yi (yao) lit1 jiti san er ma?

AANR—F =957

/ Xing.
/3T °

Nin d& cuo le. W0 de dianhua shi ba (yao) yi ling lit1 jiti san er.

WHET - KW ELBFEEN—FTIL==-

Dui b1 gi.
S A

Méi quanxi.

XA o

Expressing agreement and disagreement

Women qu yécan hdo ma? / Hao zhiyi! W0 tongyi!

KMEFRTFS? /HERE ! KRAF ]

Women qu yéuyodng zénmeyang?
EMEHBRELIH?

W0 bu téngyi. Xianzai tiangi tai léng.
AARE - RERKKA -



Comparing and contrasting people, things, and places
Wo bi Lanlan gao. / W6 méi you Lanlén pang.
ARWZLH o /RBRAZLH -

Lanlan hé wo yiyang da. Women dou shi shi ér sui.
22PE—HK - ANAR+=5 -

Zhe tido kuzi bi qunzi gui. / Késhi méi yéu qunzi hdokan.
EHERTLBETR . /TREABTHA -
Zhe tido kuzi hé na tiao quinzi yiyang chang.
EEHmT R RERT—HEK -

W0 (de) jia bi Lanlan jia xido.

£ (#) RIZLFE A o

W jia méi you Lanlén jia da, késhi hén shifu.
REERNLZLER, TRRAFR -

Women lidng jia de yangtdi yiyang da.
AMABmEHEE—HK -

Ni xihuan kiizi hdishi xihuan qunzi?
hEax#HTERERET?

Ni xthuan chdng quinzi hdishi dudn qunzi ?

hER KB TERLERET?

Ni xihuan féi ktizi haishi shou kuizi?

1R Bk REA& T2 2% #%F ?

Giving congratulations and best wishes
Gongxi facai!  / Xinnian kuaile!
AERAM | /HFhR

Zhii nimen xingfi!  / Zht ni shéngri kuaile!
AR E S | /AR B R R |

Giving and receiving thanks, apologies, and compliments
Dué xie. / Tai ganxié nin le.

S /RKEMET -

Bt yong kéqi.  / Bié keqi.

FRER - /HER -

Zhén duibu gi. / Zhen baogian.
ARt o /RABK -



Méi shénme. / Méi guanxi.
AH 4 JERXER -

Ni de Zhongwén zhén hdo!  / Nai I, na Ii.
Rty P AT /ME, W

Ni de lanqgit dé de hén hdo.  / Bu xing, b1 xing.
Tt BIRATIFRIEF o /RAT, RAT e




Suggested Learning Activities

Students could be learning through:

inviting a friend to go out with them at the weekend, discussing where and
when to go, and presenting the dialogue to the class;

talking about a trip, an event, or what they did in the weekend;

role-playing making plans for a trip or an outing, through dialogue in pairs,
with partners agreeing and disagreeing about the plans;

role-playing a telephone conversation in which an invitation is made and
accepted or declined;

booking a table, then ordering and eating a meal in a Chinese restaurant, with
appropriate behaviour;

acting out a dialogue in a Chinese restaurant, participating in a class video of
the dialogue, and discussing how to improve it by using simple Chinese
words or phrases of comparison;

comparing ages, heights, and other facts about class members;

writing, with the teacher’s support, a card congratulating someone on a
birthday or wedding, or sending good wishes for the New Year;

writing a get-well card for someone who is sick;

writing and presenting a dialogue using a response appropriate to a particular
situation — congratulations, thanks, apologies (teachers may need to provide
support during the writing);

reading a passage in Chinese and summarising it in English;

looking at a page from a Chinese magazine, picking out familiar radicals, and
writing them on cards, with English translations;

making posters of useful phrases;

practising writing Chinese characters, with attention to stroke order and
balance;

writing Chinese characters quickly and legibly;

practising Chinese word processing and computer-assisted learning;

playing a team game where each team is given the same selection of cards.
The teacher pulls out a card with one character on it. To earn a point, a team

must be the first to find their own matching character card and give the
English meaning and Chinese pronunciation.



Suggested Assessment Activities

Teacher Assessment

Teachers could assess students” progress when students are:

listening to a conversation on audio tape, then putting in the responses to
questions to complete a written version of the same conversation (listening,
reading, writing);

completing a written conversation by inserting appropriate questions before
given responses (reading, writing);

listening to statements about pictures and marking them “true” or “false”
(listening);

reading a short passage in Chinese and answering multiple-choice questions
about it in English (reading);

matching Chinese characters with English expressions on cards, for example,
Get well soon! or, Congratulations! and then writing the Chinese beside the
English (reading, writing);

fitting appropriate Chinese captions under pictures of people engaged in
leisure, school, or sporting activities (reading, writing).

Peer Assessment

Students could monitor one another's progress when they are:

using bilingual vocabulary and phrase tests;
taking part in guided dialogues;
doing question and answer tests together;

doing substitution exercises together;
working on a computer together.

Self Assessment

Students could monitor their own progress by:

using a checklist like this one;

I can talk and write about what I did yesterday.

I can accept and decline invitations, giving reasons.

I can say — is bigger than_— .

I can talk about a meal I ate and say how much it cost.

I recognise, and can write, some useful phrases of greeting and
congratulations.

I can give and receive thanks, apologies, and compliments appropriately.

keeping a file of their language work.



Chinese in the New Zealand Curriculum
Level 6: Social Competence

Achievement Objectives

The communication functions illustrate the communicative competence students should
have at level 6. The language level indicators illustrate the linguistic competence students
should show while performing the communication functions.

Communication Functions Examples
Students should be able to:

* recognise, ask about, and express Ta hén xihuan dongtian,
likes and dislikes, giving reasons; iR Bk A K,
yinwéi ta kéyi qit huaxué.

B ARTAEESE -

* express acceptance and refusal, W6 bu xidng qui, wo jintian you shi.
giving reasons; BEABE, BAERAF -
¢ describe and narrate activities, Shangwii wo zai jia Iil xitxi ......
events, and facts in a sequence; EHEREREKRE ...
¢ understand and respond to wo xian bang mama zuofan,
descriptions of activities, events, ranhou wo xi wan.
and facts in a sequence; REWBEBEE, REREH
¢ ask someone to do something; Xidoming, bang wo ba yifu xi yi xia.

D, WRERBRE—T o

* understand and respond to Xian ba shui fang ru guo Ii.
descriptions of how something RAEKBNRE o
is done;

¢ understand and respond to Women yong gud zhii mian.
descriptions of the use of an object; KMAHAET -

* understand other use of question words. W6 shénme dou bt zhidao.

BH 2 AR SoiE o




Language Level Indicators

In a range of contexts and selected genres, students should be able to:

Listening

understand and respond
appropriately to more complex
dialogue, narrative, and
information;

get the gist of language from
selected authentic sources such as
Chinese visitors or Chinese
television programmes, videos, or
audio tapes;

recognise detail and interpret
meaning in more complex
language.

Speaking

speak confidently and fairly
fluently with increasingly accurate
tones, pronunciation, and
intonation;

use more complex language
appropriately and with confidence
in conversation;

use a wide range of language to
present information and ideas.

Reading

* get the gist of a wide range of
texts containing some unfamiliar
language;

* recognise detail and interpret
meaning from a range of texts;

¢ recognise up to 370 Chinese
characters.

Writing

* write simple passages of linked
paragraphs using more complex
language with confidence and
increasing fluency and accuracy;

* write a sequence of descriptive
statements in a logical
progression, following a model;

e write up to 220 Chinese
characters.

Suggested Socio-cultural Aspects

Attitudes towards tourists e Travel in China ® Differences in initiating
telephone conversations * Tai ji, Qi gong * Differences in eating customs
and restaurant behaviour ¢ History of the Chinese writing system




Suggested Structures and Vocabulary

Expressing likes and dislikes, giving reasons
W0 xthuan chi mifan, yinwéi wo zhi hui zuo mifan.
HEERCRIR, BARRRFHMKRIR -

Ta hén xithuan dongtian, yinwéi ta kéyi qit huaxué.
R ERER, BARTAELET -

W6 zui xihuan zhoumo, yinwéi wo kéyi shui lanjiao.
AREXRAKL, BAKRTAEMRE -
Dawéi bu xihuan jingju, yinwéi ta ting bu dong.
RKRELRERTE, BALTIIE -

Yinwéi zhe jian shangyi bu1 haokan, sudyi wo bu xihuan.

B A ERTIFA, IARRER -

Yinwéi ta jia tai yudn, sudyi wo bl xiang qu.

AR RE, IARARA X -

Accepting and refusing suggestions, giving reasons
Ni qu bt qu1 gdngyuan?
hERE2H?

Wo bii xiang qii, wo jintian you shi.
BABE, RERAF -

Qu. Wo6 méi qu1 guo zhe ge gongyuan.
o RAAZFLZANANE -

Women kan dianshi hao bu hao?
KRMNA AT REF?

Xianzai bu xiang kan. W9 yao zud gongke.

RERBA - BEM AR o

Describing events in a sequence: Xiaoming's diary
Xidoming de ri ji

v B 69 H {2

lityueyiri qing xingqiwi

~A—H ® EHE

Jintian wo gichudng ythou juéde bu shiifu.  Sudyi zdoshang méi qu shangxué.
AR EA KA G RAFFATIR © FroAf Lk & L% o



Shangwii wo zai jia Ii xitixi. Xiawt wo chi le yao yihou shui le yihuir.

EHFBEEREIKRE - THFERLTHUABHRT —4 )L -

Xianzai ganjué hao duo le.

REBREFST -

Understanding and responding to descriptions of activities
Lanlan, xinggitian qu nar le?

22, ERREXMILT ?

W6 qui le Xidoming jia.
KETPHAR o

Nimen gan shénme le?

wMFH27T?

Shangwti wo zai ta jia chile fan. Xiawi wo hé Xidoming kan dianshi.
EFRERRLTIR ° T HEA DA MR -

Ni zai Xidoming jia chi wanfan le ma?

REDARCHRIRT B ?

Méiydu. Xiawii si didn wé huijia le.

EA o FF@ELBET o

Dao jia yihou ni zuo shénme le?

HEABRHEALT ?

Dao jia yihou, wo xian bang mama zuofan, ranhou wo xi wan.

BEAE, RANBBHMK, KEREH -

Ni zhén nénggan!
A fe T !

Asking someone to do something
Xiaoming, bang wo ba yifu xi yi xia.

N, WA RBE—TF o

Bang wo ba fangjian shoushi yi xia.

BRI G mEHE—T -

Bang wo ba cai na hui jia.

FERREEEFER -



Understanding and responding to descriptions

of how something is done or used

Zhii Fangbianmian

Area|

e Xian ba shui fang ri1 guo i
hIEKANGBE -

e  Shui kai yihou, ba Fangbianmian fang ru guo li.
KFURE, BABLBHANRE -

* Rénhou fang ru tidoliao, zhti san fén zhong,.
REHANRF, HZo4 -

W0 yong beizi he shui.

KR T B

Wo yong dao gié cai.

KA AME -

W06 yong maéobi xié dazi.

KALEBKRF -

Other usage of question words

Xido didi hén congming, ta shénme dou zhidao.
D F H R, et A AR pil o
Little brother is very clever, he knows everything.

Fangjian 1i hén zang, daocht1 dou shi huichén.
G RAREE, B|A AR K L -

The room is very dirty, there is dust everywhere.

W0 nar dou méi qu.
ERDIVE ) &g

[ didn't go anywhere.

Ni shénme shihou ldi wo jia dou xing,.
A+ B A% R R R AR -

You are welcome to my place at any time.

Tamen zénme zhéme man!

HMNE 2 L1 |

How can they be so slow!

Tamen zénme name caxin!

How could they be so careless!



Suggested Learning Activities

Students could be learning through:

surveying class members on their preferences in food, music, clothing, and so
on, with students giving reasons for their preferences;

role-playing refusing invitations, giving valid reasons;

writing a book that depicts their daily routines, and responding to questions
about it;

asking native speakers about their daily lives;

talking about the emotional states of people in a picture, and inventing
timelines for their lives;

constructing a narrative which answers ten given questions;

matching, in the correct sequence, pictures and instructions which show and
tell how something is done;

taking part in a group activity, where each student is given one written
instruction and groups work to put their combined set of instructions into the
right sequence, then report to the class orally;

describing the use of an object, so that the class can guess what the object is;

keeping a class diary covering topics such as the weather, who is not present
and why, what vocabulary has been learned so far, and what happened
yesterday;

reading a passage of up to 150 characters and answering questions about it;
carrying out a research project on the preparation and presentation of Chinese
food and Chinese eating customs;

practising Chinese word processing and computer-assisted learning;

making a video of a group role-play of visiting someone in hospital or going
to a restaurant. Afterwards, the class could discuss what they liked and
disliked about the video, giving reasons.




Suggested Assessment Activities

Teacher Assessment

Teachers could assess students’ progress when students are:

listening to a Chinese conversation and answering, in Chinese, questions
written in English on details such as time, place, people involved, feelings of
speakers (listening, writing);

role-playing familiar situations (listening, speaking);

listening to a passage on audio tape and filling in worksheets in Chinese in
which some characters from the passage are missing (listening, writing);
reading an unfamiliar passage containing known vocabulary, then
constructing and answering questions about it (reading, listening, speaking);
reading a passage in Chinese and giving a summary of its meaning in English
(reading).

Peer Assessment

Students could monitor one another’s progress when they are:

using bilingual vocabulary and phrase tests;
taking part in guided dialogues;

doing question and answer tests together;
doing substitution exercises together;
working on a computer together.

Self Assessment

Students could monitor their own progress by:

using a checklist like this one;

I can express likes and dislikes, giving reasons.

I can accept or refuse suggestions, giving reasons.
I can write a postcard.

I can make a simple timeline about my life.

I can ask someone to do something.

I can read 250 characters and write 100 characters.

keeping a file of their own language work.



Levels 7 and 8: Personal Independence

By the end of level 8

learners can take part in general conversation with native speakers,
understanding most of what is said, and contributing relevant comments.
They can express and discuss many of their own ideas and opinions. They
can read some imaginative writing and a variety of authentic materials,
and write expressively for a range of purposes. They are comfortable
interacting with native speakers, especially those of their own age, in social
situations.




Chinese in the New Zealand Curriculum
Level 7: Personal Independence

Achievement Objectives

The communication functions illustrate the communicative competence students should
have at level 7. The language level indicators illustrate the linguistic competence students
should show while performing the communication functions.

Communication Functions Examples

Students should be able to:

* interpret selected and adapted media, Béijing yin. Zui gao giweén san du.
(newspapers, television, magazines, A I R Y S
videos, and so on);

* make predictions and respond to them; Ni kan mingtian hui xiayti ma?

hEREALT@D?
W kan b hui.
KERAL o

¢ understand, express, and enquire Jidra wo you yi wan yuén,
about actions or events which are Bl KA —7F 7L,
conditional upon other actions or wo jit qu Yinggub.
events; e R B

¢ report what someone said or wrote; Dashan shuo ta ganmao le,

R AL g
bu néng lai shangxué.
Thek LF o

* recognise, express, and ask about Ta bl yinggai zhe yang!
opinions, attitudes, or emotions in P R R 3% X AR |
relation to events, actions, and Tai bt xiang hua le!
other people. AR ET |




Language Level Indicators

In a wide range of contexts and selected genres, students should be able to:

Listening

understand and respond
appropriately to abstract ideas
expressed in more complex
language;

recognise opinions, attitudes, and
emotions;

comprehend detail and
summarise meaning.

Speaking

speak confidently and fairly
fluently, using more complex
language with increasingly
accurate tones, pronunciation,
and intonation;

initiate, and confidently maintain,
conversation which may have
some unpredictable content;

use various kinds of complex
language appropriately to present
points of view.

Reading

get the gist of a range of texts,
including opinions, attitudes, and
emotions;

comprehend detail and summarise
meaning;

recognise up to 470 Chinese
characters.

Writing

write longer passages, which have
more complex sentences and
paragraphs, with confidence and
increasing fluency and accuracy;
write factual and imaginative
passages to present ideas,
information, and points of view;
write up to 270 Chinese characters.

Suggested Socio-cultural Aspects

A city in China, including its location, climate, economy, history, culture,
and recreational and educational opportunities ® Current developments
in Chinese New Zealand communities ® The history of Chinese settlement
in New Zealand ¢ The roles of women and men in China and New
Zealand ¢ Chinese poems, plays, short stories, and novels, in English

translation




Suggested Structures and Vocabulary

Understanding selected media

Weather forecast

tiangi yubao

R Ak

Béijing yin. Zui gao qiwén san du. Zui di giweén lingxia wi du.
LFTH - RBHAUBRZA - RIKLBRETEL -
Huilingdun ging. Y6ushi dud yin. Zui gao qi wén eérshiér du. Zui di
ERXAM ARSI E - RZHAEB T A - R

giwen shijit du.

LBTAE -

Jintian baitian qing zhuan yin. Bangwan you yti. Zui gao qiwén sanshi di.

AXOQRGHDR BHAT RHGALBR=ZTHE -

Zui di qiwen érshiba du.

ZEREBE=TANE -

Advertisements

Béijing si ri you
ik % w9 B #
Chafa rign: san yue jiti ri

&£ B 3498

shijian: zéao ba dian

B FAE

didian: Béjiing fandian mén gidn

W& b FAR JE 1T AT

feiyong: chéngrén erbai yuan érténg yibaiwiishi yuan
A A A2007C JL #1507

Gangqin ke! Méixingqi liang ci. Meéixidoshi wiishi yudn.

MER)BEZHNBR - HIHAETT-

The news
Ge wei guanzhong, wanshang hao! Xianzai xiang nin baogao xinwén.

BALW A, B EAF | RAGERSHE -

Jintian lingchén, Haishan shi fashéng shuizai. Dayue you yibai dud jian

AREKR, BLUTEEKR - KHA—F 51



fangwi daota, shisan rén sangshéng, hai you sishiwii rén shoushang ...... .

BRBIR, TZARE, BAGTEAZLY ... o

Xinwén baogao wién le. Shi you Mawén xiang nin baogao de.

HRABELT - REBEL G EHREY -

Making and responding to predictions
Ni kan mingtian hui xiayti ma? / W6 kan bu hui.
HhAEARL THRG? %

W0 kan xiawti hui xiayu.

AETHLT@ -

Ni shuo mingtian hui bi hui guaféng?
HHAARLEL2ER?

Wo shud b hui.

KRR E -

Aiya! Shi dian le!  Xidoming hui bi hui bu 1i le?
%!l TET! JDIRALERXLEARRT?
Ta kénding hui lai de.

fF KN -

Ta weishénme bt hé women shudhua?  Shi bu shi shéngqi le?
o K A 4 X Fe H AV E ? RARERT ?
Kénéng shi.

THE o

Ta zénme méi lai shangxué? Ta bing le ma?
ELEALE? m TS ?

Ta kénéng bing le.

THRAT °

Ta dagai (yéxt) bing le.
ek (wif) AT o

Expressing and enquiring about actions or events which are
conditional upon other actions or events

Ruguo ni bu duanlian shénti, jitt hui shéngbing.

R R BIEFR, 2t -

Riigud ni bui shifu jiti b yao qii shangban.

4o R AR RAF IR A R &K LI -

Jidrd wo you yi wan yuan, wo jit qu Yingguo.

BleXHF—F 4, RLEHXE -




Reporting what someone said or wrote

Mama,

B4,
Baba shuo ta jintian wanshang hui lai wan. B yao déng ta chi wéanfan.
EENSRBE EERB o REFRLEIR

Xidoming

v BR

Xido di,

ANy i

Wanfan zuo héo le. Ni xian chi. W shi dian yihou hui lai.
BARKIFT o Rkt - KT EABER -
jigjie
il

Dashan shuo ta ganmao le, bt néng ldi shangxué.
KL mE T, Rk EF o

Daifu yao wo zai jia i hdo hao xitxi.

KRABREXLZHFFHRE -

Xidoming lai xin shud ta qu le Guigong.

DARFEREETHT -

Expressing opinions/attitudes/emotions in relation to
events and other people

Expressing dissatisfaction or anger

Ta zheyang zud bu dui! / Ta bu yinggai zhe yang!
e X H AT | /e R R E XA

Expressing regret

W&o zhén houhui!  / Aiya! Zhen kéxi!
BEEHE - /F L AT

Expressing excitement or approval

Taihdole!  /Haojile!
XFET D /HFRT !

Asking for help

Qing ni bang wo yi xia hdo ma? / Ninéngbang wo yi xia ma?

HHERE—THFD? /R E—T5?



Tang poem

Jing yé si
#HRE
Chuéng gidn ming yué guang,
KATA AL,
yi shi di shang shuang.
#ABER -
Ju téu wang ming yue,
*KkZHA,
d1 téu si guxiang.
KKkB#H G -




Suggested Learning Activities

Students could be learning through:

looking at Chinese publications, choosing a subject, and making a publicity
poster designed to persuade the class to do, buy, or see something;

reading a selected paragraph in Chinese, and making up questions about it;
planning a trip to a city in China for a school group, saying where students
want to go and why, what will happen, and what students will do as a group;
giving a talk to the class on future goals and plans, which the other students
will reflect on, summarise, and ask questions about;

saying what they would do in certain situations, for example, if they were
given $100 to spend, or if they got a job;

watching a Chinese video, identifying vocabulary and phrases selected by the
teacher, and summarising the main idea in Chinese;

working in pairs, one student saying a sentence in Chinese and the other
saying (in English) what they have heard;

listening to a simple conversation and writing down the message;

taking part in a class discussion about expressing dissatisfaction or anger in
Chinese (with the help of the teacher), then constructing simple conversations
to use the appropriate expressions;

taking turns asking each other to do things;

role-playing telephone conversations asking service people to do things, for
example, arranging the time for them to come to repair the washing machine
or fridge;

reading a passage of up to 300 known characters, writing questions about it in

simple Chinese, and asking members of the class to respond to them in
Chinese;

setting up a reading and reference library in class, including works
“published” by students;

correctly copying a short passage in Chinese, completing some sentences
which have been left unfinished;

putting a set of sentences in sequence, so that they make a coherent passage;

using character cards they have made themselves and working in pairs to
invent games which will help them recognise, write, and pronounce Chinese
characters;

practising word processing and computer-assisted learning in Chinese.



Suggested Assessment Activities

Teacher Assessment

Teachers could assess students” progress when students are:

reading an unfamiliar passage, making up five questions about it, and saying
them aloud (reading, writing, speaking);

completing a written passage by inserting the correct words from a given list
(reading, writing);

writing 150 characters from dictation (listening, writing);

completing, then reading aloud, an open-ended dialogue about what they
would do in a certain situation (reading, writing, speaking);

matching characters with their English meanings (reading);

making sentences using specified characters (writing);

listening to a description of a situation which involves unfamiliar vocabulary,
asking questions to clarify what the situation is, and giving an oral summary
(listening, speaking);

reading a passage in Chinese thoroughly (with five or six minutes to re-read
it) then taking a partner and answering each other’s questions about the
passage (reading, listening, speaking).

Peer Assessment

Students could monitor one another’s progress when they are:

using bilingual vocabulary and phrase tests;
taking part in guided dialogues;

doing question and answer tests together;
doing substitution exercises together;
working on a computer together.

Self Assessment

Students could monitor their own progress by :

using a checklist like this one;

I can understand a simple advertisement.

I can write an itinerary, in Chinese, for a trip to China.

I can ask questions about travel and respond appropriately to the answers.
I can give a short talk on my future goals and plans.

I can take or leave a message.

I can express emotions in simple Chinese.

I can recite a poem.

I can read passages of up to 300 characters.

keeping a file of their own language work.




Chinese in the New Zealand Curriculum
Level 8: Personal Independence

Achievement Objectives

The communication functions illustrate the communicative competence students should
have at level 8. The language level indicators illustrate the linguistic competence students
should show while performing the communication functions.

Communication Functions
Students should be able to:

* recognise, express, and enquire
about the doubt, possibility,
probability, and uncertainty of

actions and events;

* understand, express, and respond
to language about the consequences
of actions and events;

* give, seek, and receive advice;

* ask, warn, and direct others to do
something or not to do it;

¢ understand, express, and respond
to a prediction or hypothesis and
argue for or against it;

* understand and express advantages
and disadvantages, giving reasons.

Examples

Ta weishénme bt hé ni shuchua?
A AR Fe fRBLE ?

Ta kénéng bui gaoxing le.
TRAHHT -

Rigud wii fén zhdng yihou ta bu lai,
e RESHAABHRTR,
woOmen jiu b1 déng ta le.

EMALRFRT -

Laoshi, wo kéyi zou ma?

EIF, RTAAD ?
Ni bit yinggai shud huianghua.
PR AR BB AE e

Xidoming hui bd hui zdu did le?

PALTLAET?

Wo kan dongtian qu hio,
ALK EHF,

xué jing hén piaoliang.
FRARFZSE




Language Level Indicators

In a variety of contexts and selected genres, students can:

Listening

¢ understand and respond
appropriately to complex dialogue,
narrative, and information;

* interpret opinions, attitudes, and
emotions;

¢ recognise fine detail and draw
inferences and conclusions.

Speaking

* speak confidently and fluently, with
fairly accurate tones, pronunciation,
and intonation;

* initiate and confidently maintain
conversation with a variety of
speakers;

¢ use various kinds of complex
language structures to present,
argue, and support points of view.

Reading

* get the gist of a wide range of
texts;

* recognise fine detail and draw
inferences and conclusions;

* recognise up to 600 Chinese
characters.

Writing

¢ adapt format, length, and style in
writing to suit a particular
purpose and audience;

* write longer factual and
imaginative passages with
confidence and fluency;

* write up to 350 Chinese
characters.

Suggested Socio-cultural Aspects

Changing attitudes and values in Chinese society ® How to agree or disagree
politely * How to negotiate, request, and discuss ¢ Appropriate levels of
confidence, modesty, directness, and assertiveness ® Current events in
China e Appropriate dress, behaviour, and roles in groups such as parents and
children, teachers and students, employers and employees, elders and juniors,

men and women




Suggested Structures and Vocabulary

Expressing doubt/possibility
huibihui / kénéng /dagai /yéxu /kénding
7 E /TR /KRB /LF /FE

Zhéme wan le, ta zénme hai méi 1ai?

E2WT, HEXZZEEER?

Ta hui bi hui shéngbing le?
LR ERT ?

Ta kénéng shengbing le ba?  / Ta dagai wang le.
TR AR T ? MXBET »

Tayéxt wangle.  / Ta kénding wang le.

HLHFAET o /MEFEZET -

Ta weishénme bt hé ni shudhua?  / Ta kénéng bu gaoxing le.

oy At 2 R o fe 36 2 IRTHRE#T -

Expressing and responding to consequences of actions or events
Riguo wii fén zhong yihou ta hai bit 1ai, women jiti bu déng ta le.
PRESHABRERR, EMNMAAFRLT -

Rugud ni you shi, jiit g& wo da dianhua.
W RIRAF, RS KITRE -

Jiran ni mama bt xthuan wo, wo jitt bi qu ni jia le.

RARGHBRERK, ARLERET -

Jiran ni zuo le zhéme dud héo chi de, wo jitt bu keqi le.

BRARRBMT X Z ZHed), RRARERT

Giving and seeking advice or permission
Wanshang kénéng you yti, dai shang ytisan ba!

BLETRAR, ¥ LAde ]

Mingtian yécan, ni shudé wo chuan shénme hao?

HEHE, GhXRFH2EF?

Laoshi, wo kéyi zou ma?

0, KTAED?

Mama, wo kéyi dai xidomao chiiqlt ma?

B, KTAF DR ED?



Asking, warning, and directing others to do or not to do something
Ni yinggai xian zud gongke, ranhou zai kan dianshi.

REZEMAR, REHFAE LR -

Ni yinggai géi baba da ge dianhua.
hEZEBEEITARE -

Ni bt yinggai shud huanghua.
WA R ZBLIRE e

Wanshang chaqu yao xidoxin.

L e~ AN

Guo malu shi bi yao pao.

i L REH

Yao anshi chi yao. / Bu yao chouyan, hé jiti.

Rert o /ARFHME BB -

Bié wang le dai zhongwufan! / Bié wang le géi wo da dianhua!

MNETHEFFmr! /RN T 8 AR AT BE |

Responding to a prediction and arguing for or against it
Xidoming hui bt hui zéu dia le? / Bud hui de. Ta you dita.

VAL RLAEZT? /Rpth o WA o

Lanlan dagai bu gaoxing le ba?
Z2LABMAZHATE?

B hui de. Ta cénglai bu shénggi.
Reth o WARTAER ©

Rugud Wang ldoshi b1 tongyi zénmeban?

WwREIELZFARAETEALAS?

Ta b hui bu tongyi. / Ta kénding hui tongyi.
WALARE: /RFELLAE -

Understanding and expressing advantages and disadvantages,
giving reasons

Xué Zhongwén dui women you shénme haochu?
P A KAV H 23T & ?
W juéde xué Zhongwén haochii hén dud. Birt shuo, women kéyi gén

Kt FEPLFLRS - Yo 4o B, 2K AT AR

Zhongguo rén shudhua, kéyi kan Zhongwén shi, héi kéyi qu Zhonggud liiyou.
¥ B A#E TAEFEPLE Z T VA& F B aREF o




Ni shuo women yinggai qu shénme difang mai dongxi?

BARMEZEEIH 2RTERE?

Yinggai qu chaoji shichang. Na li de dongxi dud, zhiliang hao.
BRiZFEBETH - MENEBRES, REWF -

Wo bl tongyi. W6 juéde women yinggai qui ziyou shichang. Zai nar
AARE REFERMNMBEZZAGTH - £ 7L

kéyi jidngjia, dongxi y& pidnyi.
TAM, FRBELRE o

Ni kan women dongtian qi hdo bu hao?
HRARMER ZFLTF?

W6 kan dongtian qit hao, xuéjing hén piaoliang.
RAEAREN, TRARRE -

Dongtian bu hao, tai léng.
AR T, KA -

Writing a letter

Yingying,

*x %,

Ni hao! Wo xianzai zai Nandao géi ni xiéxin. Shangxingqi wo qu kan yéye nainai.
hiF | EARA L HEL KRG - LEBRRAETAFF 00 -
Tamen zhi1 zai haibian. Tamen de fangzi hén xido, danshi hén shifu.
AR LD o ey TR, A2 RARAFIR -

Tamen you san ge woshi, yi ge kéting, hdiyou yi ge da gudyuan.
A =AEE, —AFF, EA-AKRE -

Houtian baba 14i jie wo huijia. W0 zhén xiang zai zheli dud zhu ji tian!
ERXECABRATE - KABEZXE FHELK |

Késhi bu xing, xiaxingqi kaixué. Dao jia ythou wo géi ni da dianhua.
TRIRIT, TERFF - IR A B KL RiTL# -

W0 you hén duo gongke hai méi zud wan. Ni néng bang wo ma?
BARSAREEME - RAEFRD?

Xinggitian ni 1di wo jia hao ma?

EMRABARETS?

Xingqitian jian!
EHRAN ]
Zhti ni kuaile!
AR R |
Lanlan

b b

—_—

9.10



Suggested Learning Activities

Students could be learning through:

producing, in pairs or small groups, dialogues which include hypotheses and
expressions of doubt and possibility according to different given situations,
then role-playing their dialogues for the class and receiving constructive
feedback;

discussing how New Zealand could attract more tourists, then preparing a
brochure which invites Chinese people to visit and shows tourist venues,
activities, and other features of the country ;

in pairs, writing down a few things they would like to receive advice about
and practising saying what they have written, with their partners;

preparing a simple questionnaire for Chinese-speaking tourists to find out
what they like most about New Zealand, what they like least about it, and
why they like or dislike those things, then doing the survey and reporting
back to the class (this survey could be done in a duty free shop or at an
airport);

in pairs, planning a trip and giving reasons for their choice of destination;

in pairs or groups, choosing a particular activity, using a dictionary to find the
right Chinese words to issue instructions and warnings to people doing that
activity, then presenting this vocabulary language on a poster (for example,
“Don’t swim here!” or “Beware of the dogs” in Chinese);

debating particular issues in English, for example, Is it worth learning a
foreign language? Is it a good idea to live with your parents? Should you have
to earn your pocket money? and then summarising the argument in Chinese
and producing a video talk show (in Chinese) on the topic;

speaking in Chinese, for two minutes, on a topic drawn at random from a
selection of previously learned topics (with preparation time allowed);

writing a note to someone according to a given situation, and reading it to the
class, who may suggest improvements;

writing Chinese notices for the classroom about looking after the learning
environment;

in groups, writing a story on a given topic, using as many characters as
possible, and reading it aloud to the class, who vote on the most ingenious
story;

writing letters according to a given model, and adapting the model to write to
their own pen-friends in China;

creating a Chinese poetry corner in the class by copying all the poems they
know in correct Chinese characters, putting them up on the wall, and using a
dictionary to produce a glossary of any unfamiliar words, in Chinese
characters, Pinyin, and English;

practising Chinese word processing and computer-assisted learning.



Suggested Assessment Activities

Teacher Assessment
Teachers could assess students” progress when students are:

* giving a short impromptu talk on their favourite recreational activity
(speaking);

* working in groups to organise, research, and produce a multi-media
presentation (speaking, reading, writing);

* listening to a taped interview and answering oral or written questions about it
(listening, speaking, writing);
* writing and producing a radio advertisement (writing, speaking);

* reading a selected passage in Chinese characters and answering questions
about it, orally or in writing (reading, speaking, writing);

e writing a note declining an invitation, giving their reasons (writing);
g g gving g

* using appropriate language to complete an unfinished letter (reading,
writing).

Peer Assessment

Students could monitor one another’s progress when they are:
* using bilingual vocabulary and phrase tests;

¢ taking part in guided dialogues;

* doing question and answer tests together;

* doing substitution exercises together;

* working on a computer together.

Self Assessment
Students could monitor their own progress by:
* using a checklist like this one;

I can express concerns, worries, doubt, and possibility in simple Chinese.
I can agree or disagree with someone politely.

[ can ask for things to be done, politely, in a variety of social situations.

I can give instructions and warnings.

I can recite a poem in Chinese and explain it to my friends in English.

I can write a letter to my friend.

I can read 400 characters.

I can write 200 characters.

* keeping a file of their own language work.



Appendix

Areas of Experience and Topics

Possible areas of experience and related topics are listed here for teachers to
consider. This is not an exhaustive list; teachers and students will have further
ideas for organising language learning programmes. Students should be
encouraged to explore their own interests within a particular focus, and to make
creative links with other areas of the curriculum.

Many of the ideas in this list overlap. Most, however, can be used at any
level and, over the learning period, can be organised to provide a spiral
curriculum. Vocabulary and structures can be revised, reinforced, and extended
by using more complex activities to match the language competence of students.
Open-ended activities within individual topics enable students to work at their
own ability level, and thus cater for multi-level teaching in the classroom.

Suggested areas of experience Suggested topics
Personal and social life (relations with personal history
other people, social attitudes, health and fitness
institutions) family
family histories
friendships
growing up

peer groups

peer relationships

roles and duties

stereotyping

customs and behaviours

festivals and celebrations
religious beliefs

political events

institutions (school, clubs, church)

Everyday activities domestic routines
school routines
hobbies and interests
holiday activities

sports
pets
travel and transport
shopping
entertainment
food, drink, cooking
eating out

World around us houses and housing
home/town/city
rural/city life
land /sea
industry

local projects
environmental issues
migration
plants/animals
geography
architecture

history

indigenous peoples




Suggested areas of experience Suggested topics

World of work family occupations
holiday work
finding jobs
writing letters
local jobs/trades

| career plans/hopes
tourism

business projects
farming/fishing
unemployment
money /exchange
banking

| goods and services

| Communications letters

| and technology telephoning

postal system

television and radio

print media

comics and cartoons

graffiti

advertising

computers

benefits /problems of technology

International world overseas travel
exchanges
national customs
languages
groups/organisations (United Nations)
co-operation/conflict
contributions to arts, science, technology

Imagination and creativity designing /making
music/dance
fashion/jewellery
film/theatre
circus/puppets
street performers
games/toys
folklore/stories
superstitions
fiction/poetry
drawing/painting/
sculpture/pottery
crafts

Cross-curricular content other languages
(areas and topics related art
to studies in other career studies
subjects) economics
English
environmental studies
geography
history
home economics
music
science
social studies
technology



