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The New Zealand Curriculum Update

Guiding questions  He pātai
•		How do you support your RT:Lit and RT:LB 

management committees to ensure that they 
make equitable resourcing decisions for the 
students most in need in your school’s cluster?

•		How effectively does your school make 
decisions about who gets additional help? Are 
the reasons for the decisions transparent and 
based on clear guidelines?

Resource teachers: 
literacy (RT:Lits)
RT:Lits work with clusters of schools to provide 
specific advice and support on meeting the 
needs of year 0–8 students who are 
considered at risk in acquiring literacy. They 
provide this advice and support in collaboration 
with other literacy professionals. RT:Lits help 
principals, literacy leaders, and classroom 
teachers monitor and maintain effective 
practice for the students referred to them.

A management committee assists the RT:Lits 
in meeting the priorities of the cluster. 
Depending on the specific needs of each 
student, RT:Lits can work at either Tier 2, 
providing intensive support, or at Tier 3, 
providing specialist support.

Resource teachers: 
learning and behaviour 
(RT:LBs)
Primary schooling

The main role of RT:LBs in primary schools is 
to work with students and teachers by 
providing itinerant specialist support. They 
have a pivotal role to play in helping cluster 
schools to improve education outcomes for 
students with moderate learning and/or 
behaviour difficulties. RT:LBs may support a 
specific intervention through Learner Support 
Funding (see the Ministry of Education website 
at, School Operations: Resourcing for more 
information).

Secondary schooling

RT:LBs are available to support a student’s 
learning and behaviour as they move to 
secondary school. As in primary schools, 
RT:LBs work proactively to support positive 
transitions, analyse achievement data with 
relevant teachers, and set up supports such as 
reading tutor schemes. They may also work 
with individual teachers around curriculum 
adaptation, catering for diverse needs, and 
classroom management, as well as within 
school-wide initiatives addressing teacher 
capability or school culture. Some RT:LBs can 
help students to access a reader/writer when 

required for NCEA examinations. For more 
information about help with assessment, see 
the NZQA web page Special assessment 
conditions.

RT:LBs can work at either Tier 2 or Tier 3, 
depending on the particular needs of each 
student.

Some of your students may have 
been identified as having severe 
learning needs. Progress for these 
students may represent significant 
achievement even though it seems 
small when compared with their 
peers. Their progress can be planned 
for and tracked through an individual 
education programme (IEP). For 
further information on meeting the 
needs of these students, please refer 
to the Ministry of Education web 
page Individual Education 
Programme (IEP).

Speech-language 
therapists (SLTs)
Speech-language therapists can help teachers 
of students in years 1–8 (with priority given to 
years 1–3) to support oral language 

development as a foundation for effective 
literacy learning.

SLTs can do this by:

•	 working alongside teachers to build their 
knowledge, confidence, and capability in 
supporting oral language development

•	 educating teachers so that they can 
promptly identify communication problems 
that may prevent effective literacy learning

•	 providing classroom strategies to enhance 
students’ development of communication 
skills 

•	 working collaboratively with RT:Lits and 
RT:LBs, special educational needs 
co-ordinators (SENCOs), and other 
professionals to identify any speech and 
language problems that could affect a 
student’s literacy development and to plan 
appropriate ways to resolve them.

The Ministry of Education resources Learning 
through Talk in Years 1–3 and Years 4–8 (2009) 
will be useful in developing support for 
student's oral language.

It is important that services work 
together to ensure that those 
students with learning or behaviour 
needs receive appropriate  
co-ordinated support.
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Teaching and learning

A whole-school literacy intervention

Using intensive support within and 
alongside the classroom 
programme

The principal and board of trustees at an urban 
primary school were worried about some 
students’ progress in reading and writing. They 
communicated their concerns to parents and 
initiated an intervention focused on these 
students.

The first step was to contact the Literacy 
Development Officer (LDO), who worked with 
the principal to make a plan to meet the needs 
of students who were underachieving in 
literacy. They approached the RT:Lit working in 
the school. In consultation with the school’s 
leadership team, the RT:Lit put in place a 
whole-school literacy intervention, which she 
initially led. Once the intervention was 
established, the Reading Recovery teacher 
worked with the junior teachers while the RT:Lit 
worked with the years 3–6 teachers.

Identifying and responding to 
individual needs

The intervention began in 2009 and is ongoing. 
The school identifies students in all classes 
who are not progressing as expected in 
literacy. Each teacher then dedicates a 15–30 
minute block in the day to working with one of 
their underachieving readers. Typically, they 
work with the student while the other students 
are working in small groups, pairs, or 
independently on literacy activities.  

In these one-to-one sessions, the teacher 
firstly takes time to build a stronger relationship 
with the child and to find out about their 
interests and their world. The teacher takes 
care to notice specific literacy strengths and 
challenges for the child, and in particular, what 
reading comprehension strategies they are and 
aren’t using. Specific and ongoing 
assessments are used. The teacher (with the 
support of the Reading Recovery teacher or 
the RT:Lit) then develops prompts to help the 
student with their use of comprehension 
strategies. These prompts target the student’s 
specific needs, but the teacher also uses them 
when they work with that student as part of 
the guided reading programme. This reinforces 
the learning for the student and brings it into 
the context of the everyday reading 
programme. The prompts are also often 
relevant for other students and so benefit the 
whole reading group.

Changing teaching practice

During coaching sessions, the RT:Lit and 
Reading Recovery teachers shared the insights 
they have gained over years of teaching 
students who are not progressing as expected 
in literacy. With this ongoing mentoring, 
classroom teachers were then able to build on 
their own knowledge of what makes effective 
teaching practice. They made changes to their 
practice in order to work with underachieving 
students to accelerate their progress in  
literacy learning.

In working with one of her students, one 
teacher’s specific goals were to:

•	 slow the lesson down 

•	 co-construct learning goals

•	 focus on giving clear feedback and 
engaging the student with her feedback

•	 model using strategies

•	 use explicit prompts to scaffold the student 
in using comprehension strategies 
effectively. 

The student progressed steadily throughout 
the intervention. He moved from Green 2 at  
84 weeks, which was well below the expected 
level of Turquoise, to Gold 2 at 120 weeks, 
well within the expected levels. (The wedge 
graph below shows his progress as assessed 
by five running records taken over the year.)

Monitoring progress school-wide

As part of the intervention, the Reading 
Recovery teacher and the RT:Lit observe 
teachers and have conversations with them. 
The teachers analyse their practice and review 
their students’ progress with the support of 
these two experienced colleagues.

Working with the two leaders of the 
intervention, the principal has been 
documenting the process, assessing its  
impact on students’ achievement and 
monitoring individual students’ progress  
and achievement, especially after they  
come off intensive support. 

80 – 120 Weeks Wedge Graph We would like to thank Mike Forrest (Cashmere Ave School) for the initial design of this wedge graph.
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Reviewing Your Decisions
If large numbers of students require long-term ongoing support, you 
and your teachers need to consider a careful review and evaluation of 
your classroom programmes and interventions. Detailed assessment 
information showing how each student is progressing as a reader  
and writer is essential for this.

Guiding questions  He pātai
•		How effectively does your school monitor students’ progress and 	

case-manage their learning during and following interventions?

•		How effectively does your school evaluate literacy interventions and 	
use the resulting information to make strategic decisions and to 	
improve interventions?

Tier 3: Specialist Support  

If Reading Recovery is working effectively in 
your school, it will help you identify the 
students who have persistent learning needs. 
Their progress in the Reading Recovery 
programme will show that they need longer-
term specialist support to become successful 
readers and writers.

Other students may need specialist support to 
help them with the increasing complexity of 
literacy learning as they go through school or 
because of their own moderate to severe 
learning needs.

When a student is identified as needing 
specialist support, a senior leader co-ordinates 
a case conference that involves all those 
concerned with the student’s learning, 
including the senior leader, specialists, the 
class teacher, and parents/whānau. As a result 
of the case conference, an individual education 
plan is developed, which is based on all 
available assessment information and 
knowledge of the student’s learning history.

The individual education plan may lead to the 
school accessing support from resource 
teachers: literacy (RT:Lits), resource teachers: 
learning and behaviour (RT:LBs), and 
speech-language therapists (SLTs).  
(See page 6.) 

The school may also draw on Supplementary 
Learning Support.

Supplementary learning  
support teachers

Supplementary Learning Support (SLS) is a 
Ministry of Education initiative to help the small 
number of students who have significant and 
ongoing needs but who are not eligible for 
ORRS (see box below). These students could 
have a range of cognitive, physical, or 
communication needs or general global 
developmental delays (so that they often 
remain within level 1 of the curriculum). The 
SLS initiative provides additional teacher time 
from a learning support teacher (LST).  

Learning support teachers are employed by 
host schools that are responsible for managing 
the Supplementary Learning Support for 
specified clusters of schools.

Additionally, Ministry of Education special 
education staff provide specialist input for the 
students and their teachers, for LSTs, and for 
the host school Supplementary Learning 
Support management committees.

High-needs students

Special Education Support is 
provided for those students 
(approximately three percent) who 
have severe communication, 
behaviour, and/or complex needs 
through Ongoing and Reviewable 
Resourcing Schemes (ORRS).


